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This research project was developed on a practicum process done through the foundation 
Alianza Social Educativa in the school José Asunción Silva, located in Bogota, which had as 
main objective to analyze the influence of the students’ sociocultural identity in their attitude and 
participation in the classroom. 
  During the study, were used three data collection techniques, field journals, surveys and 
interviews, which were used to find that certain elements were influencing students’ 
identification processes, which defined many of their attitudes and perceptions in the classroom, 
what was generating different types of interaction that were affecting their attitude and 
participation in the classroom in different ways.  
Those relevant findings indicated that the students’ performance varies according to the 
confidence level that they have in class and the interaction relations that  they generate and in 
which they operate, what influence their perceptions and behaviors. 
 In this way the comparison done between two groups with similar characteristics but with 
different attitudes and levels of participation, allowed researchers to find how the students’ 
sociocultural identity was being influenced by elements out of the classroom, affected their 
behaviors, interactions and participation.  
 





Este proyecto de investigación fue desarrollado sobre una práctica pedagógica realizada 
por medio de la fundación Alianza Social Educativa con sede en el Colegio José Asunción Silva 
ubicado en la ciudad de Bogotá, el cual  tuvo como objetivo analizar la influencia de la identidad 
sociocultural de los estudiantes en su actitud y participación dentro del salón de clase. 
  Durante el estudio, se utilizaron tres técnicas de recolección de datos: diarios de campo, 
encuestas y entrevistas, por medio de las cuales se encontró que ciertos elementos influenciaban 
los procesos de identificación de los estudiantes, y que estos a su vez  definían muchas de sus 
actitudes y percepciones en el salón de clase, lo cual generaba diferentes tipos de interacción que 
afectaban su participación en el aula de diferentes maneras.  
Estos hallazgos relevantes indicaron que la actitud y la participación de los estudiantes 
varían de acuerdo al nivel de confianza que tienen en clase y a las relaciones de interacción que 
ellos generan y en las que se desenvuelven, lo cual influye en sus percepciones y 
comportamientos. 
 De este modo el comparativo que se realizó entre dos grupos con características similares 
pero con actitudes y niveles de participación diferentes  permitió encontrar de qué manera la 
identidad sociocultural de los estudiantes a su vez influenciada por factores externos al salón de 
clase, afectaba sus comportamientos, interacciones y participación.  
Palabras claves: identidad, identidad socio cultural, aprendizaje de una lengua, interacción 
social. 
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The following paper reports a study developed during the teaching practicum at ASE 
Foundation. This research was aimed to identify how the socio-cultural identity of adolescent 
students of ASE foundation influences their attitude and participation in the classroom. Further, it 
was wanted to understand and establish which factors influenced students’ sociocultural 
identification process and how these aspects altered attitudes, behaviors and performances in 
class. Regarding this, it was considered important to gather general factors and detailed 
information about this complex phenomenon.  
Researchers implemented Case Study to have a better perspective of this social issue. 
Besides, this method oriented them to recognize the patterns that gave the main reasons of 
students’ behaviors and attitudes. Researchers asked for ages and according to this, two main 
groups were identified to work with. There were groups J and S. Researchers selected five 
samples of each group to apply the instruments. First, researchers implemented field journals in 
order to observe and identify behaviors and attitudes in the foreign language classroom. Also 
with this instrument, researchers identified that group S was divided into different subgroups and 
students’ behavior varied according to each group. Later, they implemented closed ended 
questionnaires in order to find concrete factors that influenced students’ identification process 
and what perceptions students had of the foreign language. Furthermore, it was important to 
recognize why group J and group S were so different among each other.  




While group J was calmed and they liked to be together, group S was segmented and they 
had different types of interaction. In this regard, was applied a semi structured interview to find 
out more specific information about students’ routines, likes, and perceptions about the class of 
the different subgroups.    
Likewise, these techniques provided diverse results of interest for researchers, and this 
made them reflect and comprehend students’ behaviors, perceptions and attitudes related to the 
classroom. From the instruments, researchers found two categories that influenced the self-
identification process of teenagers. The first one was called:  Social Elements that influence 
Students Identification Process, this category has to do with the influence of family, interactive 
media, friends and social context. The second category was titled Observable Behaviors, which 
was related to the aspects that affected students’ participation in class.  
From these categories was noticed that the main factors that influenced students’ socio 
cultural identification process were the family, friends, communication media and social context. 
Furthermore, researchers realized that family was a relevant influence on students’ foreign 
language learning. Students care about parents’ opinions; because parents say to their children 
that learning English is very important to have a better future and lifestyle.        
Consequently, this research used the general framework of analysis proposed by Freeman 
(1998) that   states four stages for data analysis which are: categorizing, coding, key ideas and 
concepts, find patterns and display the data.  
Finally, with the data triangulation process it was possible to find strong relations, 
attitudes and consequences in order to show the most important findings, conclusions and further 
research of this project. 





This research was conducted by five pre-service teachers from La Salle University 
interested in studying; interpreting and understanding how does the sociocultural identity of 
adolescent students influenced their attitude and participation in the classroom. 
This research emerged when researchers noticed that students had different attitudes in the 
English class and that those attitudes were very different; in this regard, researchers wanted to 
find out which factors influenced these behaviors and attitudes, which, at the same time, affected 
students’ participation in the classroom. 
The following study can be useful to determine how sociocultural identity influences 
students’ attitude and participation in the classroom. Such a research was important because it 
can help teachers to recognize and understand which factors of students’ sociocultural identity 
affected students’ participation in the classroom and how, also to learn to understand implicit 
elements in the classroom that can be improved but that first have to be identified. Besides this, 
researchers identified some elements and situations that generated positive or negative attitudes 
towards different activities developed in the classroom. This fact is really crucial when teaching, 
because this is a problem that affects the development of class activities and students’ 
performance. Further, this study shows that this kind of behaviors can be a cause in students’ 
negative attitudes toward their classmates and their learning process.  
According to this research, in many cases when students feel intimidated or attacked by 
other classmates, students developed different reactions, and this fact lead in students’ lack of 
participation and make more difficult to improve their performance in the English class. 
Therefore, this study is relevant because it reveals which elements from students’ sociocultural 




identity affect their performance and it can be useful for teachers to react according to a certain 
situations of conflict, attitudes and performances in the classroom. 
In the academic and institutional aspect, this research provides specific factors and causes 
related to students’ behaviors, performances and participation in class; it also identifies what kind 
of elements from society influence students’ identity and how this identity shared in a classroom 
or a micro context affects student’s interactions and performances, specifically participation. This 
means that there are many aspects to have in mind when teaching, because teaching is not just 
about grades and learning; it is also about social interactions, values, likes, attitudes and 
behaviors. In this regard, this research describes what teachers should take into account in order 
to identify and comprehend students’ interactions, behaviors and participations. Likewise, this 
study orients teachers to identify different causes and effects of the lack of participation and 
social interactions of students in the classroom.   
1.2 Context 
1.2.1 Description of the Context 
To develop this study, the researchers worked with the foundation Alianza Social 
Educativa “ASE” that is the foundation that provides the students and places, for the researcher 
students from La Salle university to do their practicum processes. ASE is an independent, 
autonomous and non-profit organization, that offers low cost courses to the community interested 
in training themselves in a specific language such as English and French or specific abilities like 
playing guitar, painting and beauty training courses.     
The foundation has the support of different universities as La Salle, Monserrate, Javeriana 
among others. It is a contract where the foundation provides the places to make class and the 




universities provide teachers or coachers according to the type of classes; in the beginning ASE 
established their own curriculum, but it was tough for teachers to follow it because the level and 
the context of the students were different according to the classroom assigned and probably they 
needed another kind of activities.  
ASE offers semester courses with an excellent level just paying a cheap tuition. The 
courses are given every Saturday from 9 am to 12:30 pm, in different places in the west of the 
city. Nowadays the foundation is expanding throughout the city and surroundings.  
1.2.2 Description of the setting 
Researchers had the opportunity of working in a place called José Asunción Silva School 
where the students of ASE foundation went to learn English each Saturday. This organization 
invites people of medium socioeconomic stratum to learn different abilities, in this case English 
language; the teachers of the foundations were students from different universities that went there 
in order to develop their practicum in a real context, with groups of 20 - 40 students and with the 
freedom of teaching what they consider relevant and important for each group; Two groups of 
adolescents were assigned to the researchers. 
1.2.3 Participants 
The participants in this research project were adolescent students divided in two groups 
by the foundation; there were two classrooms objects of the research, defined by the researchers 
as Group J and Group S. In group J, the group had 25 students and 5 of them were randomly 
selected to be a sample, all these students came from a school called “Colegio Senderos” that has 
an agreement with the foundation. All that students live in Soacha, a municipality outside the 
city; the age of the students was from 13 to 16; they were enthusiastic and interested in learning 




English, although the course was additional to their normal classes from Mondays to Fridays, 
during the firsts observations the Group J seemed as a unit with similar characteristics and always 
trying to work in group and worrying about the welfare of the others. Students had a lot of 
similarities about their likes and dislikes; they also had almost the same period of time to spend 
with mass media and with their friends.english                                                   
 
The group S, which was made by students who did not know each other previously, was 
bigger and quickly got segmented in 5 subgroups (the sample randomly selected was 1 individual 
of each subgroup). Each one of those smaller groups had characteristics that made them different 
from the others; actually the students of each subgroup had similarities in their personal and 
social context, their likes, their behavior, and their life in general. They were students from 14 to 



















GROUP J GROUP S 
* Number of students: 25 
* Sent by Colegio Senderos de soacha, 
(Cundinamarca) 
* Age: 13 to 16 years 
* Language level: Basic I, according to ASE’s 
criteria. 
Characteristics: 
* The students behaved good  inside the classroom 
* The students enjoyed collaborative work 
* The students were identified by themselves as 
ONE group. 
* Number of students: 33  
* Individual assistance  
* Ages: 14 to 16 years  
* Language level: Basic I, according to ASE’s 
criteria. 
Characteristics:  
* The group was quickly segmented into five 
subgroups with different characteristics. 
* The subgroups were very united and different 
behaviors. 
* The students enjoy the collaborative work only in 
their subgroups; they had problems to work with 
specific people in the classroom. 





1.2.4 Statement of the problem  
Throughout the different instruments especially field journals, researchers could identify 
that the two observed groups, Group J and Group S had many different characteristics; while the 
group J was united and collaborative, the group S was divided into certain subgroups, what 
apparently, was affecting their performance and communication in the classroom. In addition the 
subgroups that the students made into the class had very specific characteristics that made 
difficult for them to be part of the rest of the groups or be united as the Group J.  
In the first stage of data collection, which was done through field diaries that had as main 
purpose, to collect relevant data related to student’s attitudes towards the class in order to explain 
why the Group J and the Group S were so different and how different their performances were. 
Teachers also could notice that the Group S was divided into small groups, which had 
clear characteristics and interests, the level of English language in the classrooms also was 
different because students in Group J had almost the same English language level, on the contrary 
some students in specific subgroups of the Group S had a more advanced English language level 
what reinforced certain perceptions in the classroom and generated different interactions that 
affected the students’ performance in the class. These different situations and characteristics were 
probably affecting their performance, that is why the project focused in those sociocultural 
aspects that can affect directly or indirectly student’s performance or learning process.  
 
 





1.3 Research Question 
How does the socio-cultural identity of adolescent Basic English proficiency students of 





















1.4.1 Main objective 
To identify how does the socio-cultural identity of adolescent Basic English proficiency 
students of the ASE foundation, affect their participation and attitude in the English class. 
1.4.2 Specific objectives 
- To identify which factors influence students’ socio-cultural identification process. 
- To characterize students’ socio-cultural identity. 
- To identify students’ behaviors influenced by their socio cultural identity in the 
classroom.  
















In the last thirty years, the concept of identity has been discussed and studied in different 
fields including anthropology, psychology, sociology, linguistics and politics. Within the field of 
language education, there have been many publications on identity, which have developed certain 
ideas about this theory and its influence on language learning practices. In this regard, Saeed 
Rezaei (2012) did a study named “Identity in Applied Linguistics”, which explains that identity 
influences language learning and teaching process. Moreover, he states that this occurs since 
experiences; language and social relationship construct self-identity and develop social ties. Also, 
that research aims to analyze how identity affects, second language teaching/learning oriented 
toward sociolinguistics and psycholinguistics issues, having in mind different aspects associated 
with identity like social context, national, racial and language identity.  
The instruments used during that research provided an overview of different identity 
perspectives. Since identity is considered as a dynamic and social phenomenon, the author 
implemented qualitative and quantitative approach in order to gather general and specific data 
related to language learning and the development of identity within and across individuals.  
The result of that research shows that peoples’ identity is determined by sociological, 
political, ideological and geographical factors that vary according to specific contexts. In this 
regard, individuals’ identity had a major impact in terms of social and language issues.  




In Canada, the interest in identity is evident in several studies made in recent years. In 
“Identity and Language Learning”, Norton and Toohey (2002), describe how contemporary 
theories of language, identity, and power offer new perspectives on language learning and 
teaching. Also, that study aims to examine how identity may impact the process of language 
learning and how digital technologies may affect language learners’ identity.  
The qualitative methods required for doing the study about the relationship between 
identity and language learning were focused on learner and teacher´s narratives, collected through 
critical ethnography, fieldwork, autobiographical and biographical accounts. In that research the 
narrative inquiry was significant, because they realized that as researches recognized that their 
own lives and experiences had effect on their study research efforts and outcomes; Besides, 
narratives inquiry become a tool for researchers and individuals to generate cooperative stories. 
Researchers used fieldworks techniques such as ethnographic observation, interviews (including 
life story interviews), diary studies, journal writing and written responses to gather important data 
from the study. Furthermore, several ethnographic data collection methods were implemented in 
that research, including classroom observation in the field notes, audio recordings and video 
recordings, home visits and some parents were interviewed. The mixture of those methods 
provided several data for the analysis of learners’ classroom language learning as socially and 
politically constructed where children, teachers and researchers were engaged in identity 
negotiation.  
At the end of that research, researchers underlined the importance of understanding that 
learners´ live in globalized sociocultural worlds and those global structures influence identity of 
language learners and their learning process. From our point of view, there is a powerful 
relationship between identity and language learning performance, because identity and 




sociocultural contexts are inextricably connected and mutually constituted. Regarding this, 
identity impact, improve and enhance academic performance and learning contexts. 
Likewise, Jou, Yu Shiang at the National Taiwan University did a project in 2012, about 
identity and language learning. That research was called, “Sociolinguistic Approaches to 
Identity Negotiation and Language Learning: A Circumstantiality Perspective on 
Communities of Practice”. The objective of that study was to examine how identity has been 
conceptualized in sociocultural theories of language learning and how identity has implications 
for language learning in a postmodern globalization. 
Due to the complexity of identity work, methods implemented in identity and language 
learning involved qualitative and quantitative approaches, including linguistic analysis, 
microanalysis of conversations, macro-analysis of ideology, and ethnographic study on social and 
cultural practices.  
Finally, the author concluded that a broad range of social interactions may affect the 
process of identity construction. Language learning engages the identities of learners because 
language itself is not only a linguistic system of signs; it is also a complex social interaction in 
which the value and meaning are determined in part by the value and meaning ascribed to the 
person who speaks. Further, that research states that cultural and communicative practices inside 
and outside the classroom have an impact on the construction of identity. This means that we as 
teachers need to understand how sociocultural aspects, language teaching and learning interact 
with multiple dimension of students’ identity, because students express their sociocultural 
identity through a social world in which their identity is influenced, constructed and transformed 
 




2.2 Theoretical Framework 
This research was based on identifying which aspects affected students’ identification 
process and how these aspects influenced their performance in the English class. To comprehend 
the theories that were needed to develop this study, researchers defined and linked the concepts 
of identity, social identity, culture, performance and influence between others, to understand and 
analyze the inquiry. During the study, researchers discovered that when students were in class 
their behavior and performance varied according to some social factors.   
2.2.1 Identity 
 To understand what identity is it is important to take into account that it is a term that has 
been defined in different ways by different disciplines. From psychology, identity is considered 
“as the distinctive characteristic belonging to any given individual, or shared by all members of a 
particular social category or group”. According to Rummens (1993), "person's identity is defined 
as the totality of one's self-construal, in which how one builds oneself in the present expresses the 
continuity between how one construes oneself as one was in the past and how one construes 
oneself as one aspires to be in the future"; or as Erickson (1968), said “identity refers to a largely 
socio-historical way to qualities of sameness in relation to a person’s connection to others and to 
a particular group of people”. 
Depending on the definitions of identity, we can enter in the field of social identity. 
Turner (1981) defines social identity as “the portion of an individual's self-concept derived from 
perceived membership in a relevant social group”. This means that peoples’ identity or self-
concept is determined by behaviors and relationships among groups in a social structure.    




According to Garcia  (2004) “the identity is a set of characteristic collectively constructed, 
and it is not static, it is always changing and being modified by different factors in the context; 
what defines the construction of that identification process is the interpretation of the individuals 
of those factors, that’s why in an educative context where that interpretation try to be 
homogenized, appear different identities product of the different influences and interpretations of 
the previously mentioned context factors. In that way, researchers can begin to explain and 
develop the next main concept of this project which is culture. To talk about this concept have 
been taken into account many different perspectives and definitions.      
2.2.2 Culture 
 For some authors culture refers to an understanding of good literature, music, art and 
food. However for anthropologists and other behavioral scientists, culture is the complete variety 
of learned human behavior patterns.  Tylor (1871) said that “culture is the complex whole which 
includes knowledge, beliefs, art, laws, morals, custom, and any other capabilities and habits 
acquired by man as a member of a society”.  
Culture and society are two total different concepts but they are linked by human 
relationships. According to Tylor, “culture is a complex of learned behavior patterns and 
perceptions and societies are groups of interacting organisms”. This author wants to tell us that 
societies are groups of people who interact directly and indirectly among each other. Culture and 
society are inseparably associated because culture is produced and transmitted from one person to 
another in a society.  
As mentioned, when we talk about culture we can say that it is the continuous result of the 
interaction among people. According to Tylor “culture is not a product of lone individuals. 




Cultural patterns such as language and politics make no sense except in terms of the interaction 
of people”. It means that in different situations people interactions are essential to perform and 
develop different skills and behaviors in a certain context.   
2.2.3 Social Identity 
Trueba (2001) Affirmed that people have the capability to define their own identity and 
they can define it in a different way in order to fit into a social context in a positive way and this 
definition is clearly linked with the attempt of survival and success. 
In their Identity theory, Tajfel & Turner (1986) integrated the intergroup theory and the 
individual processes (motivational and cognitive) of the people that conforms a group and the 
social characteristics of the social context where the groups create relations. Based on that, the 
authors affirm that human interaction can be interpersonal and intergroup. On one side, the 
interpersonal interaction, that Tajfel & Turner found very weird, was about the capability of 
people to relate to other people as individuals without any conscience about social categories. On 
the other side, the intergroup interaction is the one where people is identified as representative of 
his/her own group, and where his/her idiosyncratic, individualizing qualities An intergroup 
interaction is the one in which the person has a self-concept that emerges from the knowledge of 
the social group where the person belongs to, besides the meaningful value that was given to that 
group from the individual. In other words, this interaction has to do with the common social 
identity that a group have and how the person that is in this group must take into account these 
characteristics in order that the group harmony do not be broken. 
Taylor & Moghaddam (1994) stated the psychological fundaments of group 
discrimination and it is composed by four elements which are: Categorization (To put labels on 




the other and ourselves); Identification (To associate with other group in order to reaffirm our 
self-esteem); Comparation (To compare our group with other group perceiving more good things 
in our own group); Psychosocial Distinction (We wish that our own identity could be different 
and be compared in a positive way with other groups).   
Tajfel & Turner (1986) talked about this kind of interaction based on European Social 
Psychology which is based on the need to pay attention to the social context in which the 
psychosocial processes are developed, taking into account the articulation of the psychological 
and social aspects.  
To Tajfel (1978),  the social psychology had forgotten the group behavior and the study of 
the effects that the social position of individuals in the different parts of the social system has in 
his/her behavior and in his/her identity.   
On the other hand, Turner & Reynolds (2010) affirmed that a social group takes place 
when one or more people share the same social identity and they see themselves as members of 
the same social category. This means, that those individuals have the same ways of thinking, 
have already established a definition of who they are and are capable of distinguish the thing that 
make their group similar or different from the other groups. 
Cartwright and Zander (1977) quoted by Gilovich (2006) defined group as a collection of 
people that have a relation between each other and make them interdependent to some significant 
degree. Saying for example, that if there is a group of people with a problem and the result is 
going to benefit them all, they must join actions and that way they are going to be interdependent 
and form a group. 




To have a better understanding of the cultural formation of groups, we also need to talk 
about the self-esteem of people, Rubin & Hewstone (1998) said that The Identity Theory allows 
us to understand why do people discriminate other people, why do people tend to have negative 
bias towards other people, or in this case groups, the authors explain that we are motivated to 
have a good self-esteem; and in that order of ideas we are focused that nothing will stops us to 
get it. A way to reach this self-esteem is by denigrating other groups, which contributes, in 
theory, to increase the social self-esteem of the members of our own group. 
Edwards (2009) stated that it does not exist only one identity per each person, he says that 
people have numerous identities, that can change depending on the social context where the 
person is situated at, he also argues that personal and group identities are linked, and the aspects 
that keeps this two identities together is the continuity; on the personal, continuity is what gives 
the person calm about his/her own integrity and that way make right decisions, and on the group 
level, is the result of the history and is toke along traditions 
2.2.4 Cultural and/or ethnic identity 
  Kymlicka (1996) defines the cultural identity as a factor that contributes to people’s self-
identification and self-esteem, he also refers to culture as a very important factor by saying that if 
a culture does not have self-respect, the individual cannot either have respect for himself. 
According to the UNESCO, the sense of the community development is the local culture, 
and the key of that sense is the community orientation which can be found in the community, 
contained in its own culture, that, says UNESCO is cultural identity. 
García Alonso & Baeza Martín (1996) considered cultural identity has an axiological 
intention but without the obligation the ethical connotation, because it can make reference on 




spirituality, ideology and human group conscience. The theoretical model of cultural identity that 
Garcia and Baeza purposed is structured on the relational and functional of six aspects: Culture 
subject, Meaningful other, Identity subject, identity activity, Culture objects and Identity objects.  
Weinreich & Saunderson (2003) stated that identity formation and development refers to 
different states of identity where the social context of the person habitat influence person’s state 
of identity and his/her actions concluding that the main characteristic of identity is that the person 
has to keep experiencing things in his/her social context saying that the thing that a person does 
in the past are reconstructions in the present. 
Weinreich (1986) also said that the identity in a specific social context is defined by the 
whole experiences that the person can have, where the identity that a person have in the present is 
the continued build of the identity that the person had in the past and the aspirations and goals 
that this person have for the future. Weinreich (2003) also stated that the ethnic self-identity is 
not a process that stands still but is a process that changes according to the different social 
contexts where it is developed saying that people could avoid situations where their identity is 
challenged or in danger. 
According to Galtung (2005), a living creature can suffer mental and physical violence. 
And he classifies this violence in direct, structural and cultural and denominates this triangle as 
the “Violence Triangle”   
Galtung (2005) defined the direct Violence is caused by a subject stronger than the other. 
The strongest person thinks that he/she has is more powerful than the other and he/she tries to 
take control over the situation or the person; the structural violence occurs when there is not a 
subject that executes the action, this kind of violence can be internal when it is about personality 




and external when it comes from the social structure (politics and economy), these violence 
affects the body and the mind and they are not necessarily intentional; Finally the cultural 
violence is related with cultural aspects such as religion, ideologies, science, media etc. This 
violence is not as visible as the other two and that is why it is more difficult to perceive its origin 
and solution. 
2.2.5 Family and social context in teenagers 
Tuñon (2008) says that teenagers between 13 and 17 years old could have a problem with 
the socialization process if they have either of these situations: do not have reading habits, do not 
have access to internet, do not experience cultural and sportive activities outside schools, feel 
ignored and reprove grades.  
Tuñon also stated that a teenager who lives in poverty has 2.6 more opportunities of go 
through bad situations and as a result, his/her social and cognitive abilities cannot reach all its 
potential. 
The author also has observed that the lack of dialogue at home and the presence of 
violence are associated with depression, low self-esteem, lack of projects in the adolescence. 
According to Di Segni (2002), there are teenagers who feel identified with their families 
but also, there are teenagers that feel like strangers in their own house. They grow in a world that 
is more complicated than the world of their parents and grandparents, because in the current 
world the opportunities of contact, constancy and permanency are very difficult to find.  
For that reason, the generalization of qualitative studies is not based on a sample of a 
population which results can be extended, but on the development of a theory that can be 




transferred to other cases. That is why some authors talk about transferability instead of 
generalization when they are talking about qualitative research. Maxwell (1998). 
So Chetty (1996) affirmed that the case of study method is a strict methodology which: Is 
the right methodology to research phenomena in which we are looking to give an answer about 
why and how do they happen; it allows to study an specific subject; it allows to study phenomena 
from different perspectives; It also allows to explore in a deeper way and acquire a bigger 
knowledge about the research topic. 
 
2.2.6 Social interaction  
 According to Pino & Alfonso (2011) “the social interaction is a process in which people 
act in relation with others and that establish the social relations and behaviors between 
individuals, groups and institutions, based in perceptions and experiences in a context” bases on 
that is possible to say that everywhere are humans, are social interactions and those social 
relations can determine relevant characteristic of a specific population.  
 
2.2.7 Technology 
Nowadays new technologies of communication influence students’ identity and how they 
communicate or establish social relations with others.  According to Turkel (1995) “machines 
and online tools are redefining human connection and communication and also technology is 
shaping modern relationships and ways to build personalities. Traditional conversation has 
changed into mediated connection, thus leads to the isolation of people”. Therefore, it is 




significant to analyze and understand that technology not only is changing what students do, but 
also who they are and interact with others.   
Since students are getting more engaged with the mass media, for example the internet; 
the process of identity construction somehow is becoming ambiguous, besides their academic 
performance is being affected by this issue. Regarding Turkel (1995) …who stated that it might 
be necessary to think about who the participants might really be. People tend to get anxious about 
with the internet because they do not who is contributing, what their real identity is, or whether 
what they say is valid”. Hence, it is needed to comprehend and recognize that this matter 
influence students’ identity and academic performance.  
2.2.8 Conflict 
According to Grasa (1987),” the conflict is a confrontation between individuals or groups 
that have incompatible objectives or at least incompatible perceptions”. For Esteve and Jordan 
(2001), that type of social interaction trend to generate consequences such as different types of 
violence, in this case verbal violence, the one that involve direct and indirect offensive 
comments during the class, which creates an uncomfortable learning environment in the 
classroom.  
2.2.9 Domination 
  It is a kind of social interaction between individuals, or in this case between groups based 
in specific relations of power in which the group dominator group has certain influence or power 
over the dominates and takes advantage of that position to do its will in a specific context even 
affecting the dominates interests, According to Miguel (2003) there are certain types of 
domination, the conscious in which the group dominator know that doing its will are affecting 




others but anyway take advantage of their position to do it, the involuntary in which the group 
dominator does not want to dominate and suffer having that type of interaction with the 
dominates, an the third and more relevant for this study, the unconscious domination in which 
the group dominator is not conscious at all about what it is doing , but takes advantage of their 
power and hierarchy to do their will. 
2.2.10 Social cooperation  
For Cerrato (2009) the cooperation is a social interaction phenomenon synonym of 
collaboration, which is characterized for the union of actions, thoughts and behaviors of 
determined individuals or groups in order to get a common objective.  
2.2.11 Resistance 
For Sato (2007) it is the reinterpretation of the hierarchic model established in a context, 
is a behavior that questions the authority or the power of a dominator that affects a dominated 
community and tries to go against the will of the dominator in order to protect the resisters 
interests.  
2.2.12 Solidarity  
It is one of the most relevant values for the current society, aimed to the equality and the 
help to the ones that need it without wait any reward, Ortiz, in his article form (2013) argued that 
the solidarity is a value that involves a set of behaviors which are more common in needed and 
oppressed contexts.   
2.2.13 Conformity 
According to the social interaction theory mentioned by Gonzalez (2012) (this is a 
phenomenon (group – individual) in which the individual adapts his/her behaviors and beliefs to 




the most accepted ones in a specific context, in this study the perception of group is related to a 
unit formed by individuals of similar characteristics, those units as well can act as individuals in a 
context and be influenced by other groups to modify their behaviors to be accepted and well 
ranked in the classroom hierarchy.  
2.2.14 Violence in Classroom 
 Galtung (2005) says that the direct Violence is caused by a subject stronger than the 
other. The strongest person thinks that he/she has more powerful than the other and he/she tries to 
take control over the situation or the person; the structural violence occurs when there is not a 
subject that executes the action, this kind of violence can be internal when it is about personality 
and external when it comes from the social structure (politics and economy), these violence 
affects the body and the mind and they are not necessarily intentional; Finally the cultural 
violence is related with cultural aspects such as religion, ideologies, science, media etc. This 
violence is not as visible as the other two and that is why it is more difficult to perceive its origin 
and solution.  
2.2.15 Participation in the Classroom 
Ramon Francoli (2002) describes participation as a group of values like freedom, 
autonomy, initiative, critic spirit, solidarity, mutual respect, group spirit, tolerance etc. That not 
only are theory, but that have to be applied in the classroom where spaces can be created by the 
teacher in order to students can relate with their other classmates. Francoli also says that 
participate does not mean to be agree all the time with everything that other people says, 
participate is a way of learning that has to do part of the society through words, cooperation and 
dialogue.     





2.2.16 Attitudes inside the Classroom 
According to Alcantara (1992), attitudes are ways of thinking, feeling, and behaving 
according to a system of values that is being conformed along life, these values are acquired 
through experiences and education received. Attitudes are also a system by which the human 
being determines his relation with the environment, besides, it manages the way of response 














3.1.1 Type of study 
The type of study that researchers decided to apply was the Case Study because as Shaw 
(1999) said the social aspects are something that is built by people and: that is why the researcher 
cannot keep distance with the social phenomena, which will allow the researcher to get closer to 
the sample and will be able to discover, interpret and understand the perspective of the society 
that has been subject of study. 
As Yin (1984) stated that this kind of study allows researchers to integrate the results 
obtained in order to recognize a pattern that indicates the reason of this behavior. This study also 
reinforce analytic generalizations when they give evidence based on two or more cases (literal 
replication), or to cover theories that can be true but due to many reasons that can give opposite 
results from the research objectives.   
3.1.2 Approach 
The type of research for this investigation is the qualitative research because as 
Fernandez, Hernandez, & Fernandez (2003) said, it has important phases such as: carry out 
phenomena information and evaluation; establish assumptions based on observation and 
evaluation; test and demonstrate that those assumptions have foundations; review those 
assumptions based on the results and the analysis; propose new observations to clarify, modify, 




or base the assumptions that have been realized in the first place. And according to these phases 
we made the analysis of our findings 
3.1.3 Research stages 
The first data collection technique used in this research was the field journal, the one that 
was used throughout the entire study and that according to Porlán & Martín (1991) helps 
researchers to take out relevant information, elements or categories that have to do with the 
research topic. These Field journals were useful to state the research problem that was the 
influence of students’ socio-cultural identity in their performance in the classroom, at the very 
beginning of the observation. In order to establish this mentioned influence, when researchers 
arrived to the Jose Asuncion Silva school, selected two (Basic English I) classes, both with 
students from fourteen to eighteen years old, (adolescents); those classes were called group S and 
group J and after several observations, researchers could identify certain differences between the 
two groups’ performances and determine certain characteristics of each group. 
Taking into account the different characteristics of groups S and J, was very important for 
the research to identify which were the factors that made the performances of the two groups so 
different and aimed to discover those factors the researchers designed a closed-ended 
questionnaire because as McDonald, Burnett, Coronado, & Johnson (2013)  stated, that this 
instrument is a structured document that can be used to collect information from the respondent 
himself or others and once the information is collected researchers find factors that are relevant 
for the investigation. This questionnaire focused in the students’ perception of English in their 
contexts and the English learning process in which they were, it was the first of two 
questionnaires used in this study as the second data collection technique; those questionnaires 
were designed to be concrete and to give to the researchers information about why students from 




groups S and J were learning English, and what they thought about the English language. Then, 
based on the data collected, researchers could identify which aspects aimed students to continue 
with the learning of a foreign language and how these factors affect their behavior in class. 
According to the field journals there were many differences between groups S and J, but 
one of the most important was the form of those groups, while group J was a collaborative unit, 
the group S was segmented into five sub-groups which were interacting in different ways in the 
classroom, affecting their performance in the class as well in different ways, what was a relevant 
aspect for this research; but to know the reason of this phenomena, researchers had to identify 
why group S was sub-divided and why group J was a unit; to do it, the researchers designed a 
semi-structured interview targeted to obtaining relevant information about sudents, because as 
Nahoum (1961) argued, this kind of instrument allows the interviewer and the interviewee to 
have a private and cordial encounter where the sample can give explanations about different 
facts, as well as answer to questions that are related to the research topic. 
Once the researchers obtained the information gathered with the interview, was possible 
to identify several elements of society that were relevant in the students’ everyday routine, those 
elements were established as a category of the research that according to Vera (2005) could help 
researchers to verify or deny information stating that there could be elements that influence 
students’ identification process, mainly specific types of media such as internet and Television, 
added to family, friends and social context. 
Based on the previously mentioned society elements that had a close contact with 
students’ life, researchers designed and applied the second questionnaire of the study in order to 
identify how the internet and TV (that were the elements that had a longer contact with the most 




of the students in a regular day), were influencing the students’ identity. Taking into account the 
information collected by the three data collection instruments was possible to design a theory to 
understand the segmentation in group S and the unity of group J based on their preferences, 
habitudes and behaviors. 
The three different data collection techniques used in this study gave to researchers 
different and relevant data from specific aspects of the population studied; first of all, the field 
journals allowed stating the research problem and identifying the characteristics of the interaction 
in group S, the one that was segmented into five sub-groups with totally different characteristics 















4.1 Data Analysis 
As the main objective of the data analysis was to verify or deny the data collected; 
researchers took into account that the use of one simple method or approach can create several 
biases in the methodology, the data or the researchers. Therefore, researchers decided to use 
triangulation, which main objective, according to Denzin (1970), is to verify the detected trends 
in a group of observations; the researcher’s triangulation consists on the use of plurality of the 
researchers in front of the conventional technique of just one observer.  This kind of triangulation 
increases the data quality and validity when it eliminates the bias of just one researcher.  Theory 
triangulation is defined as the use of different theoretical perspectives to analyze a group of data; 
the triangulation methods are based on the idea that they are instruments to research a problem 
and make its understandings easier. 
After analyzing the data collected, it was possible to establish two categories to classify 
the main aspects that characterize the students’ identity. The first category of this study was 
called Social Elements from outside the Classroom and the second category that was called 










SOCIAL ELEMENTS THAT INFLUENCE 
STUDENTS IDENTIFICATION PROCESS 
OBSERVABLE BEHAVIORS 
Family Behavior in Class 
Interactive Media Class Participation 
Friends Performance in the Classroom 
Social Context  
Chart 2, Research Categories and Subcategories 
The first category is divided into four sub-categories which are: Family, interactive media, 
friends and social context. The second category, called Observable Behaviors was based on the 
chart number one obtained through the observation and the field journal notes. This category, as 
well, was divided in three sub-categories: Behavior in class, Class Participation and Academic 
Performance 
The first sub-category that conforms Social Elements from outside the classroom is 
Family, and some of the main aspects found were that the most of the students in groups S and J 
learn English because their parents argument that it is necessary in the current society and could 
be useful for them in the future, as well students from sub-groups found in group S knew that 
their parents use English in their jobs and have had certain previous contact with the class target 
language as it can be seen in the below extract for an interview to one of the samples in Group S: 




“Pues por la oportunidad que nos dio el colegio a mí me gusta mucho pues tengo muchos 
fundamentos para aprender inglés incluso desde muy pequeña pues en mi parte de crecer siempre 
estuvo presente el inglés por parte de mi familia y mis hermanos.” Extract from interview to 
student S1 (sub-group 1, Group S). 
The second sub-category of the Social Elements from outside the Classroom was the 
Media, but specifically television and interactive media such as internet, that according to Vera 
(2005) “are very powerful diffusers of symbolic resources to construct the identities of 
individuals and groups who appropriate of their materials to make sense mediated by culture”.  
As well, those communication media were the most used by the students in their free time 
according to the interview that allowed researchers to identify students routines and common 
habitudes, and the second questionnaire, the one that made possible to establish differences and 
similarities in students’ out of school routines; for instance in group S, certain groups had limited 
access to internet because they did not have connection at home and had to visit public Internet 
centers to do their homework and use certain social networks (sub-groups 3 and 5), as well for 
these groups the most used media was national Television what was evident in a class activity 
about Television shows (See: Apendix Field Journals) and the answers of the samples during the 
interviews, within in (sub-groups 1, 2 and 4) the preference for interactive media rather than 
television probably because the facility of members of those groups to connect to internet from 
their houses were establishing the first relevant difference between sub-groups in group S, 
according to Rizo (2006)  these type of differences can create specific meaning contexts that 
construct beliefs and certainties in the individuals what can foster interaction between people 
with similar characteristics  because it is easier for them to attach their individual experiences, 
but it also can make difficult the communication of people in different meaning contexts and can 




create a rejection to people with different characteristics (people that prefer  internet and people 
that prefer television), one of the bases for the segmentation in the group S. 
The third sub-category of the Social Elements from outside the Classroom was called 
Friends and is based on the observation of the students’ behaviors out of the classroom like the 
mid-time break. According to Villalobos (2002) students start to perceive the characteristics of 
their context, finding specific elements that are socially attractive for them such as individuals 
with similar beliefs, likes or behaviors and start to create associations based on those 
characteristics,  trying to satisfy their natural social need of acceptation, belonging and 
appreciation. In contexts with relevant differences between individuals that associations can 
generate a phenomenon of grouping; for this study that context is the classroom, but the 
phenomenon was just evident in group S. Each sub-group in group S had different characteristics 
but individuals inside the groups were almost homogenous, their likes, their behaviors, even the 
beliefs expressed during their participations were really similar between them but very different 
from other sub-groups, what according to Villalobos can mean that the characteristics of 
individuals inside the sub-groups were reinforced by the influence of  all the members and made 
stronger the feeling of belonging, creating stereotypes to perceive people from other sub-groups, 
what made more difficult interaction between sub-groups 1 and 3 and generated other social 
interaction phenomena between the other sub-groups. Below, it can be seen a clear example of 
the subgroups and how they defend their friends even when they are not close to each other: 
“…the subgroups are not structurally conformed but their members support each other 
from their different places.” Extract from Field Diary Group S, April 6th, 2013. 




On the other hand, the group J in which all members had similar characteristics about use 
of media and family influence, behaved as a unified group, which was a different behavior 
compared to group S, their perceptions and opinions are very similar and the interaction between 
all its members flowed cooperatively in the classroom. 
Finally, the last sub-category of Social Elements from outside The Classroom was called 
social context, the one that is also based on the observations done during the complete process.  
On one hand, was the group J, in which all its members were from the same school and the same 
grade, as well many of them lived near the school in Soacha and had similar socio-economic 
characteristics,  a fact that affected positively their interaction and performance in the classroom, 
they knew each other and their environment was more confident. On the other hand, there was 
the group S, in which many of its members were from the same school but from different grades; 
they did not know each other and had different socio-economic characteristics, what was evident 
in the segmentation, and in the words and stereotypes used to refer to certain groups, that was  
evident to researchers when they started to see how subgroups started to create nicknames to refer 
to classmates that were not in their group, for instance, sub-group number one was known as “los 
gomelos”, sub- group number two as “los avispados”, sub-group number three as “las ñeras” or 
“las socitas”, sub- group number four as “los nerdos” and the sub-group number five that did not 
have any nickname, these names were offensive when were used in the interaction and many 
times were used inside the sub-groups only to refer to other sub-groups without the others noticed 
about that. In context, the most of the mentioned nicknames refer to the socio-economic level of 
each sub-group and their behaviors in the classroom, based on the observation of those behaviors 
was possible to identify the behaviors that were being influenced by the students’ social context, 
as it can be seen in the below extract of an interview made to a sample of group S: 




“No, los grupos se dividen lo que te digo como en el pensamiento, yo puedo estar en 
cualquier grupo, pero uno se siente mal porque lo atacan en muchas cosas, yo puedo hablar con 
cualquier persona, pero es más lo que tu sientes al estar en un grupo que no es tuyo, es como, se 
oprime el pensamiento, lo que tu sientes, lo que tú haces, tú te justificas todo, yo tengo que hacer 
esto por tal cosa. Extract from interview to student 1, Group S. 
The second category is Observable Behaviors and it has to do with how all the aspects 
mentioned above can affect students’ performance in class. 
The first subcategory is Behavior in Class, in Group S, a lot of different behaviors were 
found in each sub-group, some students criticized their classmates, laughed during the whole 
class and specific sub-groups such as number one and some members of group four, used smart 
phones in class. Other sub-groups such as number two, talked quietly in class, and they got 
distracted easily, but in separate ways. Other sub-groups, such as number three, spoke aloud in 
class, and they were very aggressive when some others teased them; and other groups like 
number five eventually made “funny” comments in class and sometimes had conflicts with other 
sub-groups. Thus we can see the diversity of behaviors and interactions between groups and how 
these groups were conformed according to the similarity of their members’ characteristics. That 
way, was possible to confirm what Taylor & Moghaddam (1994) mentioned; For example, 
students associate according to their likes, dislikes and things they have in common, then, they 
started to compare to others believing that they were better that the rest of the class. For example, 
the sub-group conformed by the popular students started laughing of a girl that was giving her 
opinion to the class, the girl either could keep calmed nor could start a really bad discussion that 
could end with a fight.  That is when the abuse has green light and psychological and physical 
scars remain for a period of time as it can be seen in the extract below: 




“During the socialization part, again are evident scoffs and negative attitudes in some 
students but the teacher can control the situation.” Extract from Field Diary Group S, April 6th, 
2013. 
In group J students talked in a moderate tone during the class and depending on the 
activity due to they were competitive because of their age, they all were engaged with their 
learning and their duties and as they had the same personality they consider themselves a group 
and admitted that they do not have too much contact with other students of the school. In this 
group is visible the conception that Alcantara (1992) has about attitudes, which is that an attitude 
is a system that determinates the reaction (negative or positive) in front of a person, situation etc.  
And looking at the characteristics of the two main groups is appropriate to take into 
account the statement of Castro de Bucaro (1998) who said that there are aspects that can 
influence in a positive or negative way, so the performance is the result of learning/ teaching 
process, and how the students are capable of internalize the knowledge acquired in them context 
and highlights that social aspect is the most important aspect is that students are inside a real 
world that is defined by their life and includes family, friends, home and others. 
The second subcategory is Class Participation, and the difference between the groups was 
visible, because in Group J, students had the same range of participation, and they all respect 
their opinions but, if they did not share the same opinion they tell to the whole class in a 
respectful way, another important thing was that they liked the language they were learning, they 
did not like to do individual activities. This kind of participation highlights the definition that 
Francoli (2002) has about participation, which is a way of learning with the society, creating an 
environment of solidarity, mutual respect, tolerance etc. 




“My students were shy at the beginning of the activity, but then started to talk and to 
propose ideas to develop the activity, they were very excited because it was a new activity for 
them, they found people with similar likes (music, style), and so the connection between them got 
stronger.” Extract from Field Diary Group J, April 13th, 2013 
In Group S, researchers found different attitudes depending on the subgroup, for example: 
some students liked to participate and provide information but made fun of the students that 
asked questions that were obvious for them: Other group had low participation and had a medium 
English level: some students almost never participate and had low English level,  some students 
participate a lot during the class ask questions and they have the best English level in the class, 
the last subgroup have an average English level and participate regularly.  
The third subcategory is Performance in the Classroom, the group J, had an average level 
in English but not all of them had the same level, due to some students were from a superior 
level, therefore, researchers could tell the difference of knowledge in all the activities. On the 
other hand, in Group S, were different performances, like scoff when other groups made 
questions that are basic, asked a lot of questions to the teacher in order to clarify all of their 
doubts, did not ask questions in front of the whole classroom but call the teacher and ask the 
questions personally, be distracted in class or do not ask anything at all. Taking into account 
these characteristics it is good to highlight Ruiz de Miguel (2012) defines performances as a 
process taken as a parameter to evaluate and determine the quality and quantity of the students’ 
learning and it is related with the context and reality of them. 





As researchers could see the main factors that influence students’ sociocultural 
identification process were the family, friends, interactive media and the social context that 
surrounded them.  
Researchers could state that parents’ opinions were very relevant for them, for example, 
parents used to say to their children that learning English was very important because it could 
open doors for them in the future and the majority of them kept that advice in mind when they 
were learning a foreign language. 
 Friends, on the other hand, were a big influence in the sociocultural identification 
process, because when children are growing up take all the aspects that surround them, such as 
likes and dislikes and they take the aspects that make them feel comfortable with themselves and 
apply them to their life.  
Other aspect that was very important was interactive media because it influenced students 
so much that they started to copy the things that they watched or heard and interiorized them to 
build their own identity. Students base these aspects in things that are very popular and that, 
according to them, can open new doors to popularity between their classmates and friends 
The social context is also relevant since students developed their personalities and 
identities  according to the environments where students grew up and that can affect them in a 
positive or a negative way, therefore, if they grew up in an environment where there is no media, 
students were going to feel ignored by the others and can develop an aggressive personality, but, 
if students have and environment with several tools such as media, they are going to feel 
confident because they are going to believe that they are contextualized with the current society. 




Parents’ opinion and experiences are something important that can contribute to students’ 
personal development which is consistent with what Anabalón & Carrasco (2008) stated which 
was that family is a relevant factor that can intervene and contribute on the development of 
academic abilities. This statement is congruent because the students that mentioned their parents’ 
positive perception of English language understood the English learning as an important aspect in 
their education and saw it as a useful tool for improving their communication skills, to 
summarize and according to Santrock (2006) family is part of the social context and is directly 
related to school because some of the experiences that the family can have are reflected in it, 
family influence is evident in all students’ English and English learning perception almost in the 
same positive way, that is an evidence of the cultural status of English learning in Colombia that 
according to Ministry of Education in the press release of the 20th of December of 2006 must be 
promoted by teachers and even through media, what according to Vera (2005) can influence  
people’s perception of  any specific topic, in this case the importance of English learning. 
In chart 3, the differences are going to be more visible according to the background of 
each student: 
STUDENT A STUDENT B 
Good perception of their own English 
language level 
 Bad perception of their own  English language 
level 
Has access to media Has limited access to media 
Has confidence Limited confidence 
Thinks is popular Is object of mocking 
Chart 3, Differences according to students’ background 




According to chart 3, it can be seen, that if Student A has access to modern tools such as 
TV cable, internet etc. he is going to know what are the trend topics, and that factor is going to 
increase his confidence, giving him the power to be able to talk with other students about these 
topics and giving him the status of popular. 
In case of Student B, if he does not have the opportunity to access to all media tools, he is 
going feel rejected by other students hence he is not going to feel confident of himself and is 
going to increase his low selfsteem and as a result he is going to be object of jokes because of his 
ignorance about certain topics. 
Observable 
characteristics 
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Chart 4, Differences between subgroups  
Based on the data obtained during the research process, was possible to identify certain 
characteristics that influenced and established the students sociocultural identity, in a context that 
was segmented by themselves, and which produced a variety of interactions in the classroom that 
scoff other 
sub-groups 



















































 They almost 
never 
participate, 
they prefer to 
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to their group 






 Really high 
participation, 
they respond 
almost all the 
questions that 
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makes to check 
their attention 
in class, they 
have the best 
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The groups of adolescents that were observed had different characteristics that were 
affecting their members’ class performances in different ways; on one hand the group J that was 
made by adolescent students from the school Senderos from Soacha; the one that according to the 




observations was united and cooperative since the beginning, what according to Cerrato (2009) is 
a type of interaction called social cooperation, which is the union of actions of several individuals 
in order to obtain a common objective or benefit; that type of interaction created a comfortable 
class environment, fostered the class participation and the team work; the similar characteristics 
of the members’ sociocultural identity, likes and interests made possible that type of interaction 
in the Group J  in which the sociocultural identity of its members had a positive influence.  
On the other hand, Group S that was made by adolescent students who did not know each 
other previously and quickly got segmented into five sub-groups with different characteristics 
previously mentioned in the Chart 4. According to Rizo (2006) that segmentations are produced 
by the association of the individuals in a specific context depending on their different behaviors, 
likes, beliefs and many other characteristics, in general terms their socio-cultural identity; after 
observing the sub-groups in the Group S was possible to identify six relevant types of interaction 
between them. 
To begin with the explanation about interaction, it is necessary to mention the type of 
interaction from the sub-group one to the sub-groups two and four, that according to Miguel 
(2003) is an involuntary domination which involves an unconscious relation of power between 
the dominator “sub-group 1” and the dominates, “sub-groups two and four”, this also based in the 
data collection process done in the classroom that showed relevant characteristics of this type of 
interaction such as the perception of superiority, the use of imperatives of the sub-group one and 
the obedience of the sub-groups two and four and the lack of conscience of this phenomenon 
established through the interview. 




But the involuntary domination from the sub-group one did not have the same effect in all 
the sub-groups in the classroom, the reaction of the sub-group three was less passive than sub-
groups two and four, their type of reaction is called by Sato (2007) “resistance that is the 
reinterpretation of the hierarchic model established in a context, is a behavior that question the 
authority or the power of a dominator that affect a dominated community” according to the field 
journals, the main characteristics of this type of interaction in the observed population were, the 
verbal violence in the communication between the sub-groups three and one and the conflict that 
was generated by the same reason.  
That mentioned conflict, which for Grasa (1987) “is a confrontation between individuals 
or groups that have incompatible characteristics and  perceptions”,  was identified through the 
observation, specifically in the type of communication of the sub-groups three and one during the 
class and the class activities, when the sub-group one started to scoff all the other sub-groups and 
the sub-group three defended themselves in an violent oral way; as well during the class activities 
many comments and attitudes made evident the conflict between them.  
That phenomenon started to happen in the second class and until the fifth class, the 
conflict was evident only between the sub-groups three and one; but the sub-group number five 
that in the beginning was dominated by the sub-group number one modified its behavior and 
attitudes, and started to behave in a similar way with the sub-group number one, what separated 
the class observation in two moments with different interaction schemas. According to Gonzalez 
(2012) this type of modification is also another product of the interaction, it is known as 
conformity; in which an individual or a group can modify their behaviors, beliefs and opinions, in 
order to be accepted or well ranked in their context hierarchy. 




As was previously mentioned the sub-group number four, was dominated by the sub-
group number one, but its interaction with the sub-groups two, three and five was totally 
different, the sub-group four had a more advanced English language level, and they tried to help 
those groups in the class activities, what also showed that they did not share the perceptions of 
the sub-group number one; for Ortiz (2013) this type of interaction can be called solidarity due to 
the fact that the sub-group four didn’t have any reward for helping other groups.  
There was a similar type of interaction inside all the sub-groups because all the 
individuals in each sub-group behave as members of teams; they tried to collaborate in order to 
success as groups, not as individuals, what for Cerrato (2009)  is understood as social 
cooperation, because is the union of several individuals to obtain  common objectives. 
Finally, there were certain sub-groups that almost did not interact in the classroom that 
were the sub-groups three, two and during the fists classes the sub-group five, those sub-groups 
are connected in the graphic by a purple line called lack of interaction, to make clear what was 
the relation between them.    
All the previous types of interaction were affecting the students’ performance in their sub-
groups organization, the domination trended to force dominated students to stand and accept 
scoffs and whims, what in one case produced a resistance that created a conflict that was 
affecting the class environment and the class activities; the domination as well made sub-group 
five modify its behavior to be more accepted and better ranked in the classroom what made the 
conflict bigger and affected the sub-groups three, two and four participation in class, that 
phenomenon was the conformity of sub-group five as a result of the domination, that problem 




made more evident the solidarity of the sub-group number four that helped the affected sub-




Taking into account the theoretical and conceptual review conducted during this research 
it is possible to conclude that many factors can influence students’ socio-cultural self-
identification process. These factors are found in their daily life, such as their family and their 
opinions towards their children’s future; the mass media and its content since it could be 
constructive, but it also can be destructive for them and the people who surrounds them. In this 
regard, it is convenient to talk about students’ friends and how important is their influence. 
Therefore, students are always looking for acceptance and friends can be decisive when students 
have to choose their likes and dislikes, values and their own personality and identity depending 
also on the social context they are being raised and in that way, students and society create trend 
topics and attitudes which are synonym of popularity and acceptance.  
In addition, when students bring the result of all of the factors mentioned above to the 
classroom, it is evident that the professor can notice the presence of these features in so many 
ways. For instance, student’s behavior in the classroom, the way they react towards different 
attitudes, opinions or activities developed in the classroom. These reactions can be aggressive or 
quiet, and can demonstrate student’s socio cultural identity. 




Likewise, students’ participation is another fact which shows the level of confidence and 
proficiency that students have in front of their classmates and it is closed related to students’ 
behavior in class. That means, when students feel comfortable with the level of language and the 
group in which they are accepted, their performance will improve. On the contrary, when student 
are not able to participate and interact among others their performance is going to be affected and 
this is going to be difficult for them to ask or clarify certain doubts they may have.  
It is also appropriate to say that the students’ performance in the classroom is the addition 
of all of the elements seen above and how all of them have been handled during their whole life. 
Thus, if a student grows up in a social context that is constructive, has a solid family who worries 
about him and give him opinions about the steps he should follow for a better future, plus the 
friends he hangs out with and the impact that their opinions have in his life, besides, he has the 
time and availability to be on the internet and on TV, keep himself updated, his performance in 
the classroom is going to be solid and confident. Hence, the student will be able to control the 
situation where opinions are different between him and his classmates. 
Otherwise, if a student grows up in a negative or destructive social context, has no control 
from their parents and they do not give any opinion about the things that happen in his life, his 
friends influence his thoughts, actions and beliefs besides has limited access to internet and TV, 
his performance is not going to be appropriate, and he is not going to have bases to defend his 
beliefs and thoughts in the classroom. As a result, a child who has not had a family who support 
and guide him is going to be a child who is going to face different obstacles in his life because of 
the lack of vision and self-confidence that the context is providing him.  




Firstly, it is important to have in mind that children have to be bring up in a context that 
helps them to build their personality in a positive way, with parents that help them to decide what 
the best is for them and their future. Secondly, media becomes something really important when 
students are building their identity, because depending on the content they see, they are going to 
keep updated or fill their mind with things that are useless; and when children put all of that 
together are going to be able to decide what in convenient for them. Therefore, media helps them 
to construct their identity that can support their thoughts with confidence and security of their 
own personality.  
Regarding some implications of this study, it is appropriate to state that teachers must see 
beyond the classroom, in order to understand what students have to deal with outside the school, 
because as it could be seen through this research, there are some external factors of the 
construction of the identity that can be meaningful and can also affect the development of the 
English class and figuring those factors out, teachers are going to be able to solve problems 
inside the classroom in a more effective way. 
Another relevant fact, or implication to apply is to have in mind a future research in which 
teachers follow or try to adapt student’s likes and dislikes about their socio-cultural context in 
their classes. When this research was done researchers noticed that one the thing that affected 
student’s performance was that they have different interests, as a result, they did not feel 
comfortable or participate in the activity proposed. 
In a nutshell, as researchers found some further research that could be very interesting in 
order to keep understanding these behaviors,  this research could be directed to implement a 




project that allows the integration of students and let them show their likes and dislikes without 
been judged for them. 
In a nutshell, this study was meaningful for the academic field of learning/teaching 
languages because teachers have to identify what are the main sociocultural aspects that students 
bring to the classroom in order to help them how to overcome their difficulties related to 
language and social interactions. As well, this research can be taken into account for further 
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1. Appendix A 
1.1Field Diaries Group J 
Date  : March 2nd of 2013 
Place :   Jose Asuncion Silva School,( ASE foundation)   Starts at:  9:00am                           
Finishes at:  12:30am 
Observer : Jimena Pulido                             Class: Basic English II Adolescents (Group J) 
Class activity: Past tense Field journal  
 
The class starts at 9:15am meanwhile everybody is ready to it. Later 
I asked questions about their weekend and most of them agree to be 
good and to relax a little bit. So politely I asked them to organize 
the chairs as I always consider it is important to start the class in 
such a good environment.  
To contextualize the topic I told them we were going to study the 
past of the verbs regular and irregular so I asked different questions 
showing them the infinitive and some of them knew the past. As 
soon as I finish I wrote different sentences in past contextualizing 





 Interest of students to 
do a class activity. 
 
 




spent almost two hours studying the tense. 
At this point I wanted them to use the structure so I considered also 
to get the enough information they would talk about the best and the 
worst moments of their lives taking into account the structure 
studied so that way the will apply it and I will receive the expected 
information. 
As a result, some of them did not want to talk about those facts in 
public so I allowed them to feel free to express their ideas, you as 
teacher have to consider that students come to the classroom with 
different attitudes that let or don’t let them to advance and that 
requires more than a teaching experience, for changing perspectives 
students towards the class, the change has to start from teachers so I 
collected information such as death relatives (father, mother 
grandma) the one who brought them up and anyway those are facts 
are going to affect them in different situations. That info was 
collected because they feel they are learning and in a free space, 






 The most of students 
like to participate and 
express their opinions. 
Comments 
Many students express their opinions and all the class respect or complete the presented ideas they 
know each other from the school and it seems that in the class is a confident place, the participation 
and group activities are very good and show good results, they ask for what they need and they are 
apparently enjoying the class.  
 
 
Date  : March 9th of 2013 
Place :   Jose Asuncion Silva School,( ASE foundation)   Starts at:  9:00am                           
Finishes at:  12:30am 
Observer : Jimena Pulido                       Class: Basic English II Adolescents (Group J) 
Class activity: Simple present        Field journal      Group: J 





The class starts at 9:15am meanwhile everybody is ready to it. Later 
I asked questions about their weekend and most of them agree to be 
good and to relax a little bit. So politely I asked them to organize 
the chairs in order to start in an organize way the class. 
In this first class I tried to get the main aspects or basic topics 
students have done in order to review them so I started from the 
very beginning checking vocabulary but the activity was fast so I 
get to the next step. 
To contextualize the story I started to show them different activities 
or actions related to stuff they usually do in their daily routines so I 
made sure the first of all knew the appropriate vocabulary to learn 
the structure. 
I started to mention the activities in the common order but as soon 
as I finish “Go home after school” I asked them what extra 
activities they usually do after class. At this point it was very clear 
that in most of the cases parents work so is that difficult to be with 
them so I could identify most of them pass part of their time in the 
street, some of them felt free to say they smoke not just cigarettes 
but other stuff such as marihuana and similar substances, also most 
of them showed or told me they like to spend their time in 
Facebook and YouTube. 
As soon as the activity was done, I asked them to write their own 
routine including the extra activities, later they could express it and 











 Interest of students to 
do class activities in 
groups as teams, there 






 They still participating 
and expressing their 
opinions, they enjoy 
gaming. 
Comments 
Students like internet and almost all of them have the same capability of Access to the web, they 
like web pages such as Facebook, YouTube and apparently all of them know about the trends and 
are in the same meaning context, maybe that is one of the reasons for their collaborative and 
cooperative interaction in the classroom. 
 










Date  : March 23th of 2013 
Place :   Jose Asuncion Silva School,( ASE foundation)   Starts at:  9:00am      Finishes at:  12:30am 
Observer : Jimena Pulido Class: Basic English One (M) 
Class activity:      Routines (Simple present)                   Field journal  
 
The class starts at 9:15am most of the group arrived on time and 
very motivated, the students stated to talk to the teacher to know 
what they were going to do in class and the activities because they 
wanted to repeat funny activities just like in the previous session. 
The teacher began to show them different flashcards about routines 
and useful vocabulary students should understand to cover all the 
aspects in the unit. So in the first part they the teacher wrote on the 
board the most important items for students to repeat and draw. 
Later when they acquire all this information, students made groups 
and chose one person who represents the group, so when the 
student performed the word, the group should guess and get the 
points to have extra points. This exercise was very challenging for 
them and you as teacher could feel the atmosphere and that students 
were really learning something new. 
 Although there are some differences in terms of level students felt 
comfortable of making mistakes and the class interaction showed 
 
 
 Students’ social 
preferences in a micro 




 Interest of students to 
do a class activity. 
 
 There are differences 
about language level 
in the classroom, but 
the students don’t 




that students helped to each other. At least at the end of the class 
when the teacher did a quick review of the topic. 
At the end of the class student felt super motivated about telling 
other his or her own routine for homework they should write about 
it. 
want to go to more 
advanced levels. 
 
 The most of students 
like to participate and 
express their opinions. 
Comments 
Even when differences in English level are visible, students feel very confortable in class because 
when students make mistakes, their other classmates support them and make them feel okay with 
their learning process 
 
Date  : April 13 / 2013 
Place :   Jose Asuncion Silva School,( ASE foundation)   Starts at:  9:00am                           Finishes 
at:  12:30am 
Observer : Aida Jimena Pulido L.                             Class: Basic 1 English Adolescents  
Class activity: The time / Integration         Field journal  
 The class started on time and the first activity was related with the 
time, the warm up was asking them different ways of asking the 
time, so the started to infer some question and make a comparison 
between the way that you ask it in Spanish and in English.  
Then I did the presentation of the topic, and I explained them how 
to write the hours and together established a way of use it 
contextualized, according to the real needs of them.    
They had to do a dialogue using the daily routine and time, it was 
confused for them because of the difference in the structures in 
Spanish and English.  
Then, we decided to do a big activity to integrate the three groups 
of the thesis teachers, we joined all the students in the yard, and we 
did small groups (4-5 sts) from the different classrooms. They had 
 
 
 Student’s work in 
group 
 
 Interest of students to 
know the topic and to 
use it 
 
 Students did a good 
socialization with the 




to represent an specifically environment, so they had to do a play in 
front of the other students, they had 20’ to prepare it and the idea 
was to see if was easy for them socialize with sts from other groups. 
My students were shy at the beginning of the activity, but 
then started to talk and to propose ideas to develop the activity, they 
were very excited because it was a new activity for them, they 
found people with similar likes (music, style) so the connection 




The students like making social relations in many contexts,  in groups, they like being with their 
class and in team can share with other classes, their communication and attitude are very good and 
they are not segmented based in likes or preferences, the group is almost a unit. 
 
Date  : April 20th of 2013 
Place :   Jose Asuncion Silva School,( ASE foundation)   Starts at:  9:00am                           
Finishes at:  12:30am 
Observer : Jimena Pulido Class: Basic English One (M) 
Class activity:      Stories  (Simple past)                   Field journal  





The class starts at 9:15am students sat on their places and some of 
them felt anxious about the class because this day they were going 
to have a presentation about the best moment in their lives in order 
to practice the past tense. The presentation was going to be heard 
by all the students and they will have to listen and try to remember 
about his or her story, because when the student finished the 
presentation, the teacher was going to decide who was going to 
retell the story they had just listened. 
The class started and I just gave them the possibility to make a 
raffle in order to negotiate who was going to be the first one. It 
started and it just went the way the teacher had prepared.  
The second part of the story was given and instructed by the 
teacher. They made groups as the teacher ordered and the 
instructions they showed did not have troubles to work that way. 
The idea of working in groups was to discuss about the worst 
moment in their lives and then they chose one of the stories and 
tell them in public. 
Fortunately, the activity was successful although I listened to some 
sad stories but the group helped students a lot to feel comfortable 
and free when talking about their experiences. Taking into 
consideration this ages in particular are difficult to be open the 
class in a way was giving them the possibility to express and learn 
something useful for their lives. 
 
 
 Students’ perception 
about the class 
 
 Interest of students to 
do a class activity. 
 
 Differences about 
language level in the 
classroom, however 
students show an 
understanding and 




The communication is really important in this group, they see each other all days what make 
easier for them to create a big meaning content in which all of them are involved, it can be a good 
strategy to integrate segmented groups, to create a big meaning context in which all the 
participants are important and are up to date with the information that is going to be used in class, 
identify their interests and mix them with the context created in order to make it interesting for 









1.2 Field Diaries Group S 
Date  : March 2nd of 2013 
Place :   Jose Asuncion Silva School,( ASE foundation)   Starts at:  9:00am                           
Finishes at:  12:30am 
Observer : Sergio Alejandro Rivera                              Class: Basic English One (Group S) 
Class activity:      Introduction of the class and introduce  yourself            Field journal  
 
It is the first class and in the classroom are thirty three students, 
they were in the classroom when the teacher arrived, the 
classroom is very quiet, it seems that the students don’t know each 
other yet, the teacher start to introduce himself in English and he 
asks the students for his names and ages, if it is possible their 
hobbies; later he asks if the instruction was understood, and 
several students answer in a positive way, others say that they 
didn’t understand, the teacher repeats the instruction and writes on 
the board what apparently worked and the students start to 
introduce their selves, some of them easier that others; it is time to 
break, the students leave the classroom and go to the schoolyard. 
When they come back, the classroom is less quiet and some of 
them already started to talk between them, the teacher continues 
with the class topic, introductions and having clear the names and 
ages, the next step is hobbies, they start to ask for vocabulary and 
the teacher answers their questions, they have to express their 
hobbies using I like and the ending “ing”, for instance I like 
playing soccer, after that  they have a time of fifteen minutes to 
prepare express their likes and ask for their classmates ones; the 
students seem more confident now. 
Some students make friends easily and almost at the end of the 
class some of them are already laughing and talking aloud, some 
others talk quietly between them, fifteen minutes before leaving 
the classroom, the teacher allow them to talk about their interest 
and know each other through an activity called the friends roulette 
 
 The students 
didn’t know each 
other. 
 





 There are students 








 The ages rank is 
between 14 and 16 
years old. 
 
 It seems that 
students like 
learning English. 




in which all the students will have contact between them and will 
have 30 seconds to share their opinions or likes. 
When the class finishes the students leave the classroom talking 
between them, the ice breakers apparently were successful.  
 
Comments  
The students apparently make social relations easily and enjoy the class, all of them are 
adolescents between fourteen and sixteen years old, in a Basic English language level, but there 
are some students that seem a little more advanced that others, not very much, they like the 
movement activities and current topics like news, movies, music and celebrities. 
 
Date  : March 9th of 2013 
Place :   Jose Asuncion Silva School,( ASE foundation)   Starts at:  9:00am                           
Finishes at:  12:30am 
Observer : Sergio Alejandro Rivera                              Class: Basic English One (Group S) 
Class activity:      Are you an internet addict?   (Simple present)                   Field journal  
 
The class starts at 9:15am because the most of the group arrived 
late to class, the students start to take the chairs to sit down and 
they separate in five clear divided subgroups, the teacher allows 
them to do it, the teacher is quiet observing how the students start 
to talk and laugh in their groups, two minutes later the class starts. 
The first class activity is about a short text titled, “Are you an 
internet addict?” the teacher decides to separate the five subgroups 
in eleven trios, and gives each trio a copy to start reading; the 
students attitude is not very good when they are forced to separate 
their five original subgroups. 
The students start to read the text in order to find unknown 
vocabulary and they start to ask for vocabulary meanings, the 
teacher answers them, some students seems interested on the text, 
the most of them stopped talking about other topics and are 
focused on the text, others don’t participate and their bad attitude 
 
 
 Students’ social 
preferences in a micro 





 Interest and attitudes 
of students to do a 
class activity. 
 





The first trio finishes and many trios disappear, some students 
move their chairs to go with their subgroups, the noise in the 
classroom goes up, is time to answer a short test to know if the 
students are internet addicts, the students start to answer it and talk 
about internet addiction. When students finish the test they 
organize around the classroom forming one big group and now in 
Spanish they answer if they are or not internet addicts. According 
to the test, 17 students are internet addicts in the classroom, but it 
seem that some students don’t stand the participation of others, 
they seem bothered when they listen others opinions, they 
murmur, laugh and scoff, the teacher stop them and reminds them 
about the respect for others’ opinions. 
 
The teacher says to students that they can organize in the 
classroom according to their likes; the five groups appear again, 
and the teacher starts a new activity, each group will have to write 
four sentences using frequency adverbs (Last class content) to 
describe how often they do their favorite activities; the activity 
showed that there are subgroups more advanced in the English 
language learning, probably at basic English II or intermediate I 
level and others are less advanced, in a basic one level. The 
teacher talks with the more advanced groups and suggests them to 
go forward to basic English II in the next classroom, they don’t 
accept. 
  
Randomly the teacher selects five students from each one of the 
five groups in the classroom and before the break he ask them if 
they would like to participate in a research project as informers, 
four of them accept, the another one don’t accept, and the teacher 
selects another student from the same subgroup, that student 
accepts to be part of the research, ahead those students will be 
called (Informer S1, Informer S2, Informer S3, informer S4 and 
Informer S5), these numbers are related to the number that was 
assigned to each subgroup to be easily identified.  
 
 
 Importance of internet 
in students’ life. 
 
 
 Possible influence of 






 There are differences 
about language level 
in the classroom, but 
the students don’t 




 Three of the students 
that accepted to be 
informers are really 
participative in the 
class, the other two 
seems shy. 
 
 The most of students 
like to participate and 
express their opinions, 
but sometimes the 
participation is 
affected by scoffs and 




After break the teacher ask students for their permission to record 
a short conversation about internet, the most of them agree, the 
others will participate but will not be recorded, some of the 
information collected during the conversation: 
Translated paraphrase 
- “ internet is a very useful tool to find information but there 
are many pages that are addictive such as Facebook and 
tweeter and make people waste their time” 
- “many people has excess of friends in Facebook” almost all 
the groups accepted to have more friends in Facebook than the 
ones they actually know” 
- “For some people it can be a synonym of status, to have  
more Facebook friends, it makes them more popular” 
- “In Facebook you can be up to date but it as well fosters 
intolerance, because of many of the shared pictures and 
comments that are against certain people”  
- “Facebook is also useful to meet new people and make new 
friends, people who maybe you are not able to talk directly 
because of your shyness” 
negative comments. 
OBSERVACIONES  
The students created several groups in the class and they like working like that, through the 
internet addicts was possible to notice that many students in the classroom accept that they are 
internet addicts and that they use it very much, to chat, play and watch videos, some others 
argument that they don´t have internet at home and that they would like to have it, because they 
have to go to internet centers to do their homework and chat with their friends, several students 
started to scoff their classmates, that’s why the teaches had to control the situation, but those 










Date  : March 16th of 2013 
Place :   Jose Asuncion Silva School,( ASE foundation)   Starts at:  9:00am                           
Finishes at:  12:30am 
Observer : Sergio Alejandro Rivera                              Class: Basic English One (Group S) 
Class activity:      TV shows   (Likes and dislikes)                                    Field journal  
 
The class starts at 9:10am, the students started to arrive at 9:00am 
and finished at 9:10am when the teacher started to explain the first 
class activity, the five subgroups are evident again in the 
classroom; today the class will be about TV shows, in order to 
collect relevant data about students’ routines. 
The teacher writes some names of types of TV shows such as 
reality shows, soap operas and cartoons, later he asks to students if 
they know the meaning of any of the words written on the board; 
reality shows and cartoons are easily identified, then the teacher 
starts to explain each type of TV show and asks for examples, 
immediately one of the subgroups, the number 3, takes the control 
of the participation in the class, in that subgroup are only girls and 
it seems they like very much Colombian TV because they only say 
names of Colombian shows, other two groups give examples of 
international TV shows and the other three don’t participate very 
much,  they eventually say names of Colombian TV shows. 
Later using a like rank, the students rank their favorite shows and 
how often they watch their TV programs. Time to break, during 
the break the most of the group don’t interact with people from 
other levels or courses. 
Twenty minutes before the end of the class the teacher decides to 
record a new video about TV and TV in Colombia  collecting the 
following data: 
Translated paraphrase 
- “There are many shows in the Colombian TV that 
foster violence in the society such as the series about 
 
 The subgroups 
division is evident. 
 
 
 Some subgroups 
know more than 
others about certain 
kinds of TV shows. 
 
 Subgroups 3 and 5 
participate more than 
others in the TV 
shows activity at the 
beginning of the class. 
 
 
 At the end of the 
examples giving on 











drug dealers and prostitution” 
- “The most affected people in the society who receive 
that prejudicial information are children, the ones that 
grow up thinking that delinquency could be a good 
lifestyle” 
- “Many of those shows are violent but interesting, they 
show a part of the story of our country and there are 
not many other things to do at that time”  
- “Those types of series are as well prejudicial for 
Colombian international status, we as Colombians 
don’t want to be treated as drug dealers when we travel 
abroad, but we are exporting a bad perception about 





 The members of 
subgroup 1 think that 
Colombian TV shows 
are really boring and 
that are copies of 
other countries shows, 
the members of 
subgroup 3 take all 
those comments as 
offensive acts and 
react defending 
themselves in a rude 
way. 
Comments 
In this class the students that said that don´t have internet at home were really participative, they 
say that they like many Colombian TV shows and that they and their families watch them in the 
afternoon and night, some other students also were participating but talking about international 
series and shows, they say that they like English and that listening comedies and TV shows in 
English they have improved a lot their English language level. The interactions in the class are 
very different depending on the subgroups, the subgroup 2 didn’t participate in the class and they 
had a lot of grammar and spelling mistakes in their writing activity, the subgroups 1 and 3 are 
having a kind of conflict in their interaction, what apparently affects other subgroups, in one case 
one member of subgroup 3 made a pronunciation mistake and the subgroup 1 scoffed her, the 
teacher called the complete subgroup to advise them about not to scoff others because it will affect 








Date  : April 6th of 2013 
Place :   Jose Asuncion Silva School,( ASE foundation)   Starts at:  9:00am                           
Finishes at:  12:30am 
Observer : Sergio Alejandro Rivera                              Class: Basic English One (Group S) 
Class activity:  Review (verb to be, Simple present, Frequency adverbs, likes and dislikes)                
Field journal  
 
The class today started again at 9:10am, but there were students 
arriving till 9:20, punctuality is becoming a serious problem, many 
of them forgot their class IDs and some teachers in the main 
entrance did not allow them to get into the school. The class today 
will be a complete unit review in order to make clearer some class 
topics and prepare students for the first term test. 
Curiously today there are not the traditional five groups, the 
biggest group is made of four students, the rest of the classroom is 
organized in couples and trios, but there are not any new 
interaction, they are just smaller but are the same persons. 
The first activity is the writing of a short real routine maximum 
with five activities they do in a regular day using five different 
frequency adverbs and the time, the students seems really engaged 
with the activity, they start to ask for vocabulary and for making 
clear some topics. The research methodology, (Case study) allows 
researchers to select a sample to go deeper in certain aspects that 
are not practical in order to apply to a complete group of thirty 
three students. 
When teacher goes to answer students’ questions he can see 
certain similarities in their work, they wake up early, go to study, 
go back home, some of them sleep and watch TV, others use the 
internet and others go out with their friends, to practice sports or 
just to talk. 
At the end of the first activity many students agree that the most 
common activity that they do after school is to connect to internet, 
use Facebook, YouTube and tweeter to communicate with friends 
and Wikipedia and similar pages to do homework. 
 
 The activities are 
designed in order to 
collect information 
without the students 
realize about that. 
 The groups are 
structurally separated 
but their members talk 
and laugh between 
them in the distance. 
 The information 
collected with the 
sample will be very 
useful to determine 
students’ behaviors 
and routines in order 
to establish their 
socio-cultural identity. 
 The information 
collected will be 
confirmed with an 
interview make to the 
four informers. 
 Scoffs and comments 
limit some less 
advanced students’ 
participation. 
 There is an interaction 
problem between two 




The next part of the class is a short activity about “introduce 
yourself”, students must create in pairs conversations in which 
they talk about themselves and their families, including parents 
and siblings occupations, the most of the students think that it is 
very easy and start to work. 
During the socialization part, again are evident scoffs and negative 
attitudes specially from the subgroup 1 to the subgroup 3 but the 
teacher can control the situation, the subgroups are not structurally 
conformed but their members support each other from their 
different places, some students tend to participate more than others 
at the end of the socialization the teacher goes to each one of the 
no participative students and ask for the reason of their quietness, 
the most of them answer that they think they don’t have enough 
level and they don’t want to be victims of the scoffs.  
The bad attitude to others opinions is more evident between two 
subgroups, one and  three, it seems they cannot stand each other, 
there are informers in those two groups, is very important to 
understand why they don’t like each other due to the influence that 
it is having in the classroom. 
20 minutes after the class finishes the teacher organize the 
classroom in order to ask them about what they think about 
studying English and the importance of English language in 
Colombia, in order to collect the following data: 
Translated paraphrase: 
- “I think English is important to get better job 
opportunities” 
- “I think it is not useful, I don’t like English, I am here 
because is a requirement of the school to graduate” 
Informer M2 
- “I think English is useful to travel, know many places 
and get new opportunities abroad”  
- “I am studying English because I like it, and to find 
better jobs in the future and earn more money” 
- “I want to travel around the world, English is a 
Universal language and will be very useful to 
communicate with other people” 
of the five groups. 
 
 
 Many students are 
learning English to get 
good jobs in the 
future, why do they 
think that? 
 
 Many students think 
that to know English 
will make them easier 
to travel abroad, but 
why? 





The subgroups still existing even when they are in different parts of the classroom, and the 
attitude and scoffs of subgroup 1, that sometimes are considered funny by the class affect 
specially subgroup 3, and generate a resistance that involve rude comments to defend themselves, 
the subgroup 1 apparently takes that comments like an aggression and still scoffing even after the 
teacher reduced several of their class marks, that phenomena happens in several moments of the 
class, it is not continuous, in some other moments the class is not affected by interactions, but 
some subgroups have decreased their participations and have different attitudes not engaged with 
the class, the teacher has solved it with movement activities and gaming.  
 
Date  : April 20th of 2013 
Place :   Jose Asuncion Silva School,( ASE foundation)   Starts at:  9:00am                           
Finishes at:  12:30am 
Observer : Sergio Alejandro Rivera                              Class: Basic English One 
Class activity:  Students presentations about class topics                               Field journal  
 
The class starts at 9:05am; today students have to do different 
presentations about specific class topics, the groups organization 
was done by the same students, so there are five groups in the 
classroom. The first group  is the subgroup 1, and starts at 9:10 
with a short introduction and an explanation of verb to be which 
was their topic, the complete class pay attention, when the 
explanation finishes, the group ask to their partners to go out and 
do an activity outside, the class accept happily, during the activity 
the subgroup 3 has an accident and is disqualified, they are not 
very happy about that and come back to the classroom showing a 
really bad attitude, they say that the group number 1 was not fair, 
the members of the group number 1 say that the group number 3 is 
exaggerating about the situation, “it is just a game, calm down”, 
anyway the activity finishes and the students come back to the 
classroom, the subgroup number 1 now must be qualified by the 
teacher, their partners and themselves through a self-evaluation, 
the teacher gives them a 4.2 as a grade, the most of students give 
them 4.5 as grade except the subgroup number 3 that say that the 
 
 There are many 
different interactions 
between the 
subgroups in the 
classroom. 
 




 That attitudes can be 
constructed by 




 The members of 
subgroup 5 modified 




activity was disorganized and that they deserve a 3.5.  
During the first activity the complete group seemed fine and 
nobody tried to interfere with the subgroup number 1 presentation; 
the subgroup number 1 is composed by “popular” boys and girls, 
they have an advanced basic one English level and they seem very 
relaxed during the classes, they are always talking about music, 
movies and internet,  one of their main characteristics in class is 
that they usually scoff about some of the class situations and some 
of their classmates from other subgroups, what has generated a 
hard interaction with the subgroup number three, because they 
make mistakes such as mixing of languages, mispronunciations 
and misspelling in their participations and class activities, usually 
subgroup 1 use internet references to scoff them, for instance 
famous characters, viral videos and Facebook memes. 
Is the turn for the subgroup number two, they go to the board but 
they seem afraid, they start to write sentences on the board mixing 
verb to be and simple present badly, they do not know what they 
are doing and all the subgroups 1 and 4 realize about that, they are 
more afraid now and stop their poor explanation, they now try to 
do an activity and ask their partners to go out of the classroom, the 
complete class is outside now but the group number two don’t 
know what to do, they try to do an activity but in a really 
disorganized way, the teacher says “you didn’t prepare your 
activity isn’t it?”, they answer “yes teacher sorry” the class is not 
very happy about group number two, and their best grade is a 2.0. 
The group number two is composed of students with a poor basic 
one English level, they don’t like to do class activities and once 
they were caught copying in a test, they almost don’t interact with 
the rest of the class, because they are very distracted, sometimes 
they are victims of scoffs by subgroup number 1, they never 
defend from those attacks and in several situations they follow 
instructions from subgroup 1 members; about the class activities 
many times they are supported by subgroup number 4. 
 
The subgroup number 3 is made by seven girls that have a really 
basic English language level, they dress different that the other 
subgroups and have been scoffed for that, but they defend 
their behavior and 
attitude in class. 
 
 The interactions 
influence the 
participation and 







 Subgroups 1, 4 and 
five are in a context 
with a close relation 
with internet, in that 
aspect subgroups 2 
and 3 are 
decontextualized. 
 
  The students from 
subgroups 1 and 4 
have an English level 
more advanced that 
the rest of the class, 




 The different micro 
contexts (internet 
frequent users and 
internet occasional 
users) make strong the 
segmentation in the 
classroom. 




themselves orally in violent ways, avoiding the use of rude words 
but with a really aggressive attitude what can define their 
interaction with subgroup 1, and unexpectedly with subgroup 5 in 
this class, they are sometimes helped by subgroup 4 and almost 
don’t interact with subgroup two, based in their opinions and 
information from the surveys and the interview, they have limited 
access to internet and cable, they talk about national TV shows 
what apparently is not a topic very interesting for the rest of 
subgroups.   
 The subgroup number four is composed by the most advanced 
students in the classroom, they clearly must be in a basic two 
course, but they don’t want to change their course, maybe because 
for many schools is mandatory to complete certain hours of study 
of a foreign language, they don’t want challenges they just want to 
pass easily the course, the language topics are easy for them and 
they try to help subgroups 2, 3 and 5 in class activities,  
Their presentation is excellent and their partners support that, they 
do not have problems about academic issues in the classroom, but 
it seems that they feel they are superior to their partners and some 
students can perceive it, and it stops them when they want to 
participate, they don’t want to feel inferior compared with the 
subgroup number 4, as informer M2 indicated in an interview  
they reduce their participation and prefer make their questions to 
the teacher during the class activities when the other subgroups 
can’t listen to them “information obtained through the interview”, 
the subgroup number 4 are always up to date and know 
information that many of their partners ignore such as trends, news 
and cultural issues, in that aspect is similar to subgroup number 1. 
During the subgroup 3 presentation the group number five didn’t 
participate appropriately, they unusually supported the scoffs of 
members from subgroup 1 and also scoffed certain situations in a 
similar way, what also generated an aggressive oral response from 
subgroup number 3 and  support from subgroup number 1, the rest 
of the class did the activity nicely. When subgroup’s number 3 
presentation finished the teacher stopped the activity because there 
were not time enough for group’s number five presentation, but 
the teacher decided to use the rest of the class (15 minutes) to 
prepare a presentation that the group must do at the end of the 




course for their parents and other courses, the teacher purposes a 
brain storming, finding the following data: 
 
Students from subgroup number 3 are not up to date about trends, 
news and internet, what causes that all their ideas are perceived as 
boring ideas, and they don’t know about IN stuffs. 
The subgroup number two don’t want to participate and try to 
support weakly, ideas from subgroup number one. 
The subgroups number one, five and four purposes to do a dance 
from the internet, it is totally IN “the Harlem Shake” they like the 
idea but groups number two and three don’t know about “the 
Harlem Shake”. 
The accent of the students from group number 3 is called by other 
groups “ñero” and many students don’t accept them for that, some 
members of subgroup 2 say that they are afraid of two students 
from group number 3. 
Subgroup number 1 frequently scoffs about group number 3 and 
recently group number 5 support them, the subgroup number 3 
attacks rudely those scoffs creating a heavy interaction context in 
the classroom. 
Comments 
The interactions definitively are affecting the class development and the students attitudes, 
performances and participation, the subgroups have specific characteristics that generate 
perceptions in the other subgroups, what is maybe one of the reasons of the interactions, the 
subgroup 1 is probably taken as one of the most prepared in English language, because they use a 
lot of vocabulary from movies and jokes that they say they watched on internet, but the victims of 
that jokes are almost always members of subgroup 3, and their reaction produce a conflict in the 
interaction, what is really interesting is that the subgroup 5 started to support subgroup 1 scoffs 
and comments what also produced a reaction in subgroup 3, that was a new phenomenon because 
so far subgroup 5 never had done it, it is important to analyze why those subgroups appeared and 
why they established those interactions that affect them. 
 
 





2. Appendix B 
2.1 Interview Model 
Buenos días, Mi nombre es (Nombre del investigador), soy  estudiante de la universidad de la 
Salle integrante de un grupo de investigación, enfocado en la influencia de la identidad 
sociocultural en el desempeño de los estudiantes en el salón de clases. 
1. ¿Te gusta estudiar inglés? ¿Por qué? 
2. ¿Por qué estas estudiando Inglés? 
3. ¿Para qué es útil saber inglés en Colombia? ¿De dónde sale esa idea? 
4. ¿Cuál es tu rutina? 
5. ¿Cuáles son los valores más importantes en tu casa? 
6. ¿esos valores son evidentes en el salón de clases? ¿Te riges por ellos? ¿Por qué?  
7. ¿Cómo consideras que es tu desempeño en la clase de inglés?  
8. ¿Qué aspectos consideras que afectan tu desempeño en la clase de inglés?  
9. ¿Qué elementos de la vida pueden afectar en el desempeño de tus compañeros en la clase de 
inglés? 
10. ¿Sientes que tu nivel de inglés está desventaja en comparación con otros estudiantes del 
salón? ¿Por qué? 




11. ¿Piensas que el salón de clases es unido? ¿Por qué? 
12. ¿Piensas que nuestro salón de clase es un solo grupo? 
13. ¿Identificas algún otro grupo dentro del salón de clases? 
14. ¿Que puede causar que un salón se separe en grupos individuales? 
15. ¿Eres parte de algún grupo en el salón? 
 ¿Sí? ¿De cuál? 
 ¿No? ¿Por qué? 
16. ¿Crees que esta separación afecta el desarrollo de la clase?  ¿Cómo? 
17. ¿Por qué prefieres la compañía de tu grupo que la de otros grupos en la clase? 
2.2 Interview Transcriptions Group J 
Student 1 
Student 1 Aaaaaa formación que me ayudará en mi futura carrera. 
Teacher: Eeeeeee… ¿Cuáles son los valores más importantes en tu casa?, ¿Qué valor son los que 
mas te han inculcado, los que mas… sientes q? 
Student 1 El valor más inculcado por, de parte de mis padres toda mi vida fue el respeto, el 
respeto ante los mayores, ante todas las personas debemos tener respeto y ese es el principio 
fundamental hacia la sociedad. 
Teacher Ok 




Teacher ¿Esos valores eee, son evidentes en el salón de clases, osea, tu haces que se vivencien 
esos valores, si los aplicas? 
Student 1 Si, exijo también que respeten la clase que está haciendo la profesora. 
Teacher ¿Y porque crees que es importante, que se respeten esos valores, que los tengan en 
cuenta? 
Student 1 Eso fomenta un buen ambiente para aprender, más que todo el respeto es muy 
importante en todo lado y nos ayuda, es más que todo en el ambiente que se siente, para que haya 
más una solidaridad entre los compañeros y no la diferencia o la división entre la clase. 
Teacher  Eeeee, ¿piensas que en el salón de clases, en este salón de inglés en el Juan asunción 
silva de los sábados hay divisiones, hay subgrupos? 
Student 1  Subgrupos, si, existen y estos más que todo se reúnen es por los intereses comunes, 
mas que todo porque este grupo de personas juega distinto tipo de video juego o a estos le 
interesa distinto tipo de música, mas que todo se hacen grupitos para discutir de estos temas. 
Teacher ¿Y tú lo vivencias en este salón, osea, no estás hablando digamos de otro salón sino de 
este, cierto? 
Student 1 Si. 
Teacher ¿Qué puede causar que en ese salón, aparte digamos de los gustos en común, que otras 
cosas crees que pueden influenciar en que se separen las personas? 
Student 1 No creo que se separen por otra cosa, más que todo por interese comunes. 
Teacher  Ok. 




Teacher ¿Eres parte de algún grupo del salón? 
Student 1 No, básicamente estoy relacionado con todos y tampoco rechazo a ninguna persona. 
Teacher ¿Crees que las separaciones o la formación de esos grupos afecta el desarrollo de la 
clase? 
Student 1 No,  no lo afecta, ya que en el momento de dar clase se respeta mucho lo que esta 
diciendo la profesora y esos grupos dejan de intervenir. 
Teacher  Ok, gracias. 
Student 2 
Student 2 Si 
Teacher ¿porque? 
Student 2  Uno, porque a mí me gustan muchos los asdfsdfsadf es una de las razones por las que 
me interesa mucho hablar ingles, otra cosa es por mi futuro, porque ahora, hoy en dia, todo es 
inglés, ingles,  ingles, entonces me da mas oportunidades y pues me parece un idioama que por 
cultura general es chévere. 
Teacher ¿Por qué es útil saber inglés en Colombia? 
Student 2  Porque aquí en Colombia casi no hay casi oportunidades y no es tan simple encontrar 
un empleo así no mas y es mas factible encontrar un empleo sabiendo ingles. 
Teacher¿Y de dónde sacas esa idea, lo has escuchado, o has visto por televisión o por internet? 




Student 2  Pues es una realidad, porque en Colombia alguien que sepa hablar inglés tiene 
muchísimas más oportunidades. 
Teacher: Cual es tu rutina? 
Student 2  Mi rutina es hacer tareas y quedarme en la casa, en el computador, la mayoría del 
tiempo. Mucha gente o va a la calle o se queda en el computador y se distrae. 
Teacher ¿Cuáles son los valores las importantes que hay en tu casa? 
Student 2  La responsabilidad, eso sí me inculcaron mucho y la disciplina, y pues esforzarse por 
las metas que uno se propone. 
Teacher ¿Esos valores los puedes hacer ver en el salón de clases? 
Student 2  Si, osea, con participación y haciendo tareas. 
Teacher ¿El salón de clases es un solo grupo o está dividido? 
Student 2  Es un solo grupo pero varios tenemos una identidad, osea, cada uno tiene una 
característica pero en si el grupo es bien unido. 
Teacher ¿Identificas algún otro grupo o grupitos pequeños dentro del salón de clases? 
Student 2  Pues de pronto si, digamos ay unos que son como los bromistas, las galanas y pues los 
que están atentos y otros como los separados. 
Teacher ¿Y tú qué aspectos crees que influyen en esas divisiones? 
Student 2  Como, las características de cada uno, digamos, si a alguien no le gusta trabajar va a 
ser como el chistoso, si alguien es como muy hablador entonces se hace con los chistosos, si 




alguien es muy tímido y no es le gusta hablar en público entonces es como de los separados y si 
gusta estudia o está interesado entonces es de los atentos. 
Teacher ¿Y tu haces parte de algún grupo? 
Student 2  Si, creo que de los atentos. 
Teacher ¿Crees que estas separaciones o subgrupos afectan el desarrollo de la clase? 
Student 2  Pues si se saben controlar no, digamos, digamos, pues en mi salón como los payasos, 
pues no, son chéveres pero también saben cómo controlarse, y la profesora también sabe cómo 
tomar eso como algo bueno y usar eso para integrar el grupo y que todo fluya. 
Student 3 
Student 3 Siempre ha sido un idioma que me ha llamado mucho la tencion y pues… es uno de 
los idiomas mas esenciales para el futuro, pues me va a ayudar mucho, actualmente en el colegio 
a ha ayudado arto y pues para un futuro digamos también están solicitando mucho el ingles 
Teacher ¿De donde sacas esa idea de que el inglés es importante, lo has vivenciado, o lo has 
escuchado en televisión o lo has visto en internet? 
Student 3  Normalmente uno lo escucha mucho, y además pues tú ves digamos donde trabajan 
tus padres, sus jefes, todos saben hablar inglés, digamos el jefe de mi mamá se va en estos días 
para Japón y allá se habla mucho el inglés, entonces es muy esencial para otros países y te ayuda 
mucho. 
Teacher ¿Cuál es la rutina normal de un muchacho, digamos cuál es tu rutina? 




Student 3  Pues, pues, pues, mi rutina no es tan normal que se diga, osea, yo estudio por la tarde 
y lo que yo hago, es, por la mañana me levanto, pues si no he terminado tareas, pues las hago, o 
si no me pongo a ver televisión un rato, después, voy al colegio, estudio, estoy con mis amigas, 
después salgo del colegio,  después voy a mi casa, hago tareas y me la paso el resto del tiempo en 
el computador, viendo anime, o leyendo manga o leo algún libro allí. 
Teacher ¿Un compañero tuyo que no hace lo que tu haces, que hace? 
Student 3  Lo normal que hacen mis compañeros, pues van al colegio en la mañana y por la tarde 
se van a jugar, otras veces se quedan en el computador hasta la noche y no hacen tareas ni nada, 
otros practican deporte por la tarde, otros prefieren quedarse en su casa a estudias, no sé eso de 
pende de cada quien. 
Teacher ¿Cuáles son los valores mas importantes de tu casa? 
Student 3  El respeto, la tolerancia, el amor. 
Teacher ¿Tú lo vivencias aca? 
Student 3 ¿Aquí en?  
Teacher ¿Tú haces que tus compañeros los vean? 
Student 3  Pues si, soy una persona, que desde pequeña me han enseñado que el respeto es lo 
más influenciable entre la sociedad, osea, si tú quieres que te respeten también tienes que dar 
respeto, pues no soy una persona muy calmada, pues no hablo mucho, con el que hablo mucho es 
con mi mejor amigo que también esta aca, y pues soy muy reservada en siertas cosas. 




Teacher ¿Piensa que en el salón de clases, este salón de clases de inglés de los sábados hay 
subgrupos, subdivisiones? 
Student 3  Pues si, es como en todo salón siempre van a haber sus pequeños grupos, a veces 
apartados otras veces muy unidos al resto, otra veces anti sociales, o que los gusta hablar mucho 
y otras veces muy sociales, ay veces en las que si se divide y otras veces son muy unidos. 
Teacher ¿Generalmente son un solo grupo? 
Student 3  Si generalmente somos un solo grupo. 
Teacher ¿Qué causa esas divisiones en el salón? 
Student 3  Tal vez la diferencia de ideas y todo eso, o que por que uno es muy callado o el otro 
sabe mucho o participa mucho, entonces… jajajaaaa 
Teacher ¿Y tu eres parte de algún grupo? 
Student 3  Pues… asi que parte de un grupo. No, como te digo yo con el único que me la paso en 
con mi mejor amigo, y pues a veces me hablo con las demás y a veces jugamos con papelitos. 
Teacher ¿y crees que esos subgrupo afectan el desarrollo de la clase? 
Student 3  No siempre, pues depende, siempre va a haber un grupo que es estudioso, otros va a 
ser así lo que molestan y cusan el desorden, entonces en cierto modo algunos afectan, pero hay 
otros que no, porque digamos el grupo que participa colabora para que los que no entienden 
logren entender, pero a veces los que molestan causan confusión entre todos. 
Teacher  Ok gracias. 





Teacher:  entonces te vamos hacer unas preguntas  de aprender inglés en primera instancia y 
segundo de la clase de inglés acá en la fundación. 
lo primero que queremos saber es si a ti te gusta estudiar inglés y porqué? 
Student 4: eh, pues.. a mi me gusta estudiar inglés porque desde chiquito a mi me interesaba 
mucho el idioma y pues … siempre ha existido una atracción hacía ese idioma. 
Teacher:  ¿y tu crees que acá en colombia si es útil que aprendamos inglés? 
Student 4:  si señora, porque digamos hay más oportunidades de trabajo en el exterior y todas 
esas cosas.. nos presenta más oportunidades  
Teacher:   ¿cual crees que es la rutina de un joven colombiano? ¿ que es lo que hace 
normalmente un joven colombiano en un día normal, un joven de tu edad?  
Student 4:  yo creo que.. depende de la persona porque  digamos es una persona que le gusta 
salir, pues sale obviamente pero si es persona que le gusta estudiar y expresarse mendiante otras 
cosas hace otra cosa digamos como actuar o cosas así.. 
Teacher:   ¿ cuales son los valores más importantes que te han enseñado en tu casa? 
Student 4:  que siempre debemos respetar a las mujeres que son lo más importante de nuestra 
vida 
Teacher:   y tu crees que trayendo todos esos valores y todo lo que te han enseñado en tu casa se 
ve reflejado en el salón de clases ¿ 




Student 4:  pue ssi digamos depende de como uno lo utilice con las  demás personas 
Teacher:  y tu sigues esos valores? porqué¿ 
Student 4:  si señora porque creo que si mis padres me enseñaron eso fue por algo..porque creo 
que quieren que sea una buena persona en la vida  
Teacher:  ahora te vamos hacer unas preguntas acerca del salón 
Teacher:  piensas que nuestro salón de clase, nuestro salón de clase fundación ase los sábados mi 
curso es un solo grupo? 
Student 4:  pues si porque digamos nosotros no es que nos comuniquemos mucho con los demás 
pero pues si… además si somos muy unidos  
Teacher:   y tu crees que dentro de nuestro salón de clases hay subgrupos o otros grupos más 
pequeñitos 
Student 4:  pues no en realidad no 
Teacher:   tu cuales creen que son las causas para que en este salón aparezcan pequeños grupos? 
que podría pasar para que se separen  
Student 4:  peleas o desacuerdos 
Student 5 
Teacher: ¿Te gusta estudiar inglés? 
Student 5: Si, yo creo que la mayoría aquí nos gusta mucho 
Teacher:  ¿Por qué?  




Student 5: Porque es chévere saber comunicarse con gente de otros lados y poder entender todo, 
las películas y la música y eso 
Teacher:  ¿Por qué estas estudiando inglés?  
Student 5: Porque quiero poder viajar y hablar con otra gente, el inglés es lo que más se habla en 
otros lados, si uno va a otro país donde no hablan inglés, por lo menos alguien habla inglés y uno 
se puede defender 
Teacher:  ¿De dónde sacas esa idea de que el inglés es la lengua que más se habla en otros 
países? 
Student 5: Pues mi papa me cuenta, él ha viajado a Europa y allá casi todos hablan inglés, y es 
bueno porque uno no puede saber los idiomas de allá pero con el inglés queda bien, además en 
todo lado todo sale en ingles así. 
Teacher:¿Cuál es la rutina normal de un muchacho, digamos cuál es tu rutina? 
Student 5: Bueno pues yo me levanto temprano, voy al colegio, estudio, juego y hablo con los 
amigos como, me voy a mi casa, a veces salgo a hablar o jugar y a veces me la paso en el 
computador en internet y haciendo tareas a veces.  
Teacher:  ¿Cuáles son los valores más importantes de tu casa? 
Student 5: El respeto, la honestidad, la tolerancia, la responsabilidad 
Teacher:¿Esos valores son evidentes en el salón de clases? 
Student 5: Si, yo creo que sí, de pronto la responsabilidad casi no por que unos a veces no hacen 
tareas pero la mayoría sí. 
 
Teacher:¿Piensas que en el salón de clases hay subgrupos, como divisiones? 




Student 5: No, divisiones no, de pronto hay unos niños que se apartan pero pues son ellos, el 
resto es como bien, no están divididos, de pronto a veces en las actividades y eso que toca hacer 
grupos se dividen y eso. 
Teacher:  ¿Generalmente son un solo grupo? 
Student 5: Si, todos poniendo cuidado y eso. 
Teacher:  ¿Crees que en otros salones pueden haber divisiones y si las hubiera que podría causar 
esas divisiones en los salones? 
Student 5: Si hay otros cursos que si están como divididos, de pronto que no se caen bien o no se 
entienden en cosas o les gustan cosas diferentes como equipos o música o que hacen cosas 
iguales todos como montar tabla otros cicla y así.  
Teacher:  ¿Y tú eres parte de algún grupo? 
Student 5: Aquí en clase no creo, pues yo me la paso con… (Estudiante) y casi solo con el 
porque nos reímos y ponemos cuidado cuando hay que poner cuidado como casi todos del curso. 
Teacher:  ¿y crees que si hubieran subgrupos afectarían el desarrollo de la clase? 
Student 5: Si, claro eso daña muchas cosas y el ambiente se puede dañar y que no se caigan bien 
a veces arma problemas y no deja que pongan cuidado bien a la clase y no aprenden tanto. 
 
2.3 Interviews transcription Group S 
Student 1 
Teacher: ¿Te gusta estudiar inglés? 
Student 1: Si, si me gusta muchísimo, porque es como una oportunidad de poder conversar con 
otras palabras, personas que tienen otras creencias, y no solo eso, son muchas oportunidades.  
Teacher:  ¿Por qué estas estudiando inglés? 




Student 1: Por la oportunidad que nos dio el colegio, me gusta mucho, pues tengo muchos 
fundamentos para aprender inglés incluso desde muy pequeña siempre estuvo presente el inglés 
por parte de mi familia y mis hermanos.   
Teacher:  ¿Para qué es útil saber inglés en Colombia? 
Student 1: Pues como en Colombia manejamos el tema de las importaciones y casi todas las 
empresas es fundamental trabajar con otros países, pues me parece importante tu poderte 
comunicar con esas personas, saber para qué haces eso, o sea que nos es solamente tu país sino 
que es el mundo, las personas que estamos acá presentes.  
Teacher:  ¿De dónde sacas la idea de que el inglés es útil en las empresas? 
Student 1: Pues todos los países tenemos recursos diferentes, entonces para poder subsistir 
necesitamos de otros, pues la comunicación, para que todos los países tengamos recursos 
suficientes tenemos que saber dialogar, para que sea un beneficio para todos.  
Teacher:  ¿Cuál es la rutina de un joven en un día normal? 
Student 1: Estudiar y los que ejercen un deporte pues se dedican bastante a eso, yo por ejemplo 
que la mayor parte del tiempo la dedicamos a actividades extracurriculares, pero es solamente 
eso, estudiar, dormir, ver televisión. 
Teacher:  ¿Es esa tu rutina entonces? 
Student 1: si, no, generalmente yo si hago muchas cosas, yo me levanto todos los días muy 
temprano, yo ejerzo mucho el ejercicio, me gusta mucho yo por la noche voy al gimnasio, juego 
tenis, me gusta mucho la música, yo me la paso grabando, tocando guitarra, hago bastantes cosas.    




Teacher:  ¿Cuáles son los valores más importantes en tu casa? 
Student 1: El respeto y la confianza, en mi casa, yo le doy gracias a Dios por que familias como 
la mía difícil, porque mi mamá tiene mucha confianza en mí, ellos hablan mucho con nosotros de 
la vida, en mi familia es un respeto muy muy grande, frente a todo, frente a las opiniones. 
Teacher:  ¿Crees que esos valores son evidentes en el salón de clases? 
Student 1: No, por la diferencia de opinión, o sea yo pienso que nos alejamos es por esa razón 
porque no toleramos que otra persona piense diferente. 
Teacher:  ¿Tu si te riges por esos valores en el salón de clase? 
Student 1: yo sí, bastante, me esfuerzo por ello. 
Teacher:  ¿Cómo consideras que es tu desempeño en la clase de inglés? 
Student 1: Bueno, sí bastante, yo pongo muchísimo cuidado pues es como lo que a mí me 
atribuye saber cualquier cosa en la vida, me aporta demasiado a crecer como persona.  
Teacher:  ¿Qué elementos crees que pueden afectar tu desempeño? 
Student 1: El ambiente, a veces hay un ambiente muy pesado y eso como que lo opaca a uno o 
sea ya las ganas de aprender son un poquito bajas.  
Teacher:  ¿Ambiente del salón? 
Student 1: Si, entre los mismos compañeros se da mucho conflicto, si porque hay muchos que se 
callan muchas cosas y yo si lo grito todo en el momento. 




Teacher:  ¿Que elementos externos, de la vida crees que pueden afectar el desempeño de tus 
compañeros? 
Student 1: Pues yo pienso que eso va en la persona, porque independiente de lo que yo esté 
viviendo por fuera donde este, yo siempre estoy pendiente de lo que estoy haciendo, hacer las 
cosas bien, poner atención, pienso que cada cosa que uno pueda aprender no es en una clase, o en 
un viaje, sino es cada momento entonces por lo menos a mí no me afecta eso yo puedo manejar 
muy bien el tema y si hay cosas que son demasiado fuertes pero uno las tiene que aprender a 
controlar y conozco amuchas personas que lo hacen, depende de la persona. 
Teacher:  ¿Sientes que tu nivel de inglés está en desventaja comparado con el de otros 
compañeros en clase? 
Student 1: Si, claro porque hay unos que tienen clases a parte entonces pues sus capacidades 
intelectuales son mayores, no lo tomo como desventaja porque a mí me gusta el inglés, yo 
escucho mucha música en inglés y el inglés es como mi parte rutinaria, o sea no soy la mejor de 
todas. 
Teacher:  ¿Piensas que el salón de clases es unido? 
Student 1: No, no es unido  
Teacher:  ¿Piensas que el salón es un solo grupo? 
Student 1: No, los grupos se dividen lo que te digo como en el pensamiento, yo puedo estar en 
cualquier grupo, pero uno se siente mal porque lo atacan en muchas cosas, yo puedo hablar con 
cualquier persona, pero es más lo que tu sientes al estar en un grupo que no es tuyo, es como, se 




oprime el pensamiento, lo que tu sientes, lo que tú haces, tú te justificas todo, yo tengo que hacer 
esto por tal cosa. 
Teacher:  ¿Y en tu grupo si puedes hacerlo? 
Student 1: Si claro lo que te digo el pensamiento  
Teacher:  ¿Todos piensan igual en tu grupo? 
Student 1: Pues muy similar 
Teacher:  ¿En cuánto a qué? 
Student 1: Pues a mí me gusta reír muy duro, me gusta molestar, yo soy una niña que presta 
mucha atención pero le gusta molestar, entonces todo el tiempo me ves haciendo algo y pues hay 
gente a la que le molesta, es como a ver quédese quieta, no moleste, si me hago entender?  
Teacher:  ¿identificas otros grupos en el salón? 
Student 1: Claro 
Teacher:  ¿Cuáles? 
Student 1: Pues están como los niños callados, otros que todo les molesta, hay otros que tienden 
a criticar mucho todo lo que uno hace, si ellos no lo hacen ellos buscan la manera de hacerte caer 
a ti. 
Teacher:  ¿O sea que crees que hay choque entre los grupos? 
Student 1: Si claro, no es más que todo entre las personas hay unas personas que son más 
conflictivas que otras. 




Teacher:  ¿Puedes identificar alguno específicamente? 
Student 1: Si, el grupo de… (Subgrupo 3) no es ella, son como todas que tienen como bronca 
contra mí, yo nunca les he hecho nada sino que ellas tienden a ser niñas como más de calle y 
cosas así pero yo no, yo soy diferente incluso en mi forma de vestir, nosotras repelemos mucho 
por eso. 
Teacher:  ¿Tú eres parte de algún grupo? 
Student 1: si claro, pues yo me la paso con (Subgrupo 1), compaginamos con unos por la música, 
que nos ponemos a cantar, hablamos de música, de las canciones, de todo, con otros es la 
recocha, como esas diferentes partes que uno tiene uno busca, y es como el grupo, todos nos 
entendemos en algún aspecto. 
Teacher:  ¿Crees que la separación en grupos afecta el desarrollo de la clase? 
Student 1: Claro, si porque nos limitamos en unos pensamientos o sea entender a personas y no 
como a ese respeto que yo mantengo en mi familia, como de saber que piensan otras personas 
pero manteniendo ese respeto como esa margen de abril el pensamiento a otras personas. 
Student 2 
Teacher: ¿Te gusta estudiar inglés? 
Student 2: Muy  poco, porque no lo entiendo mucho y se me dificulta 
Teacher: ¿Por qué estas estudiando inglés? 
Student 2:  Estoy estudiando por el colegio 




Teacher: ¿para que es útil hablar inglés en Colombia? 
Student 2:  Es útil para salir del país, en la mayoría de países el idioma que más “esto” (se habla) 
es el inglés, el más práctico. 
Teacher: ¿de dónde sacas esa idea de que el inglés es el más hablado de otros países? 
Student 2:  De mi mamá, de mi mamá, yo vivo con mi mamá y ella dice que hay el más “esto” 
hablado es el inglés y el español. 
Teacher: ¿Cuál es la rutina de un joven colombiano en un día normal? 
Student 2:  pues mi rutina es, me levanto a las 6:30 de la mañana, ahí voy a contra-jornada, llego 
a las 11, después almuerzo, vuelvo al colegio a las 12:30 y llego a las 6:30 a la casa. 
Teacher: ¿A dormir? 
Student 2:  Al internet y después a dormir. 
Teacher: ¿Cuáles son los valores más importantes en tu casa? 
Student 2:  el respeto con mis hermanos y la humildad. 
Teacher: ¿Crees que esos valores son evidentes en nuestro salón de clases? 
Student 2:  No, porque digamos que en el salón hay diferentes niños de otros cursos y pues si 
tienen problemas en el colegio, obviamente aquí también los pueden tener, no van a ser amigos 
de un momento a otro, entonces ahí van a tener choques. 
Teacher:¿Se notan los choques en el salón? 
Student 2:  De vez en cuando  




Teacher:¿Tú te riges por esos valores en el salón, por el respeto y la humildad? 
Student 2:  Si 
Teacher:¿Cómo consideras que es tu desempeño en la clase de inglés? 
Student 2:  Básico, medio, ósea bien, bien no es. 
Teacher: ¿El desempeño académico, y en cuanto a la actitud? 
Student 2:  Pues la actitud no sé, bien, pues yo trato de poner atención y estar atento para 
aprender. 
Teacher:¿Qué elementos de la vida podrían llegar a afectar los comportamientos de todos los 
compañeros del salón? 
Student 2:  Las burlas de los otros compañeros, porque uno ya no va a querer hablar como antes 
sino, el temor que se rían o algo así. 
Teacher:¿Sientes que tu nivel de inglés está en desventaja en comparación con el de otros 
compañeros del curso? 
Student 2:  No porque si uno se pone pilas y eso, aprende. 
Teacher:¿y en cuanto al nivel actual? 
Student 2:  a pues sí. 
Teacher:¿piensas que el salón de clases es unido? 




Student 2:  No, porque hay diferentes grupos de estudiantes, unos que saben más y entonces 
ellos se hacen siempre, o ya vienen del colegio que son amigos entonces siempre se van a hacer 
ellos. 
Teacher:¿Puedes identificar los grupos fácilmente en el salón? 
Student 2:  sí. 
Teacher:¿Cuáles son? 
Student 2:  En el que se hacen Oscar y esa niña (S: ese es uno) el otro es donde esta alix, si lo 
que se conocen, amigos y eso. 
Teacher:¿Qué puede causar que un grupo se Separe? 
Student 2:  el que no se integren todos y siempre se hagan grupos en vez de todos unidos. 
Teacher:¿Eres parte de alguno de esos grupos? 
Student 2:  No 
Teacher:¿Piensas que esa separación puede afectar el desarrollo de la clase? 
Student 2:  No 
Teacher:¿Por qué crees que te conectas con unos compañeros más que con otros? 
Student 2:  porque son como más amigables, más amables, ósea uno les puede hablar y normal, 
pero hay otros que no. 
Student 3 




Teacher: ¿Te gusta estudiar inglés? 
Student 3: Si  
Teacher:¿Por qué? 
Student 3:  es otro idioma que uno aprende, para saber más 
Teacher: ¿Por qué estas estudiando inglés?  
Student 3:  Por qué me parece que es bueno, para aprender otro idioma 
Teacher: ¿para qué es útil hablar inglés en Colombia? 
Student 3:  no sé 
Teacher: ¿Cuál es la rutina de un joven normal en Colombia? 
Student 3:  Estudiar, ver televisión, computador, pasarla con sus amigos. 
Teacher: ¿Esa es tu rutina, lo que tú haces? 
Student 3:  y con mi familia 
Teacher: ¿Cuáles son los valores más importantes en tu casa? 
Student 3:  el respeto, la responsabilidad, la honestidad, la tolerancia 
Teacher: ¿Crees que esos valores son evidentes en el salón de clase? 
Student 3:  Algunos 
Teacher: ¿algunos no? 




Student 3:  por ejemplo en el respeto no, porque hay unos que se creen más que los otros, tratan 
mal a los demás y los demás no hacen nada sino se quedan callados 
Teacher: ¿tu si te riges por esos valores en el salón de clases? 
Student 3:  si 
Teacher: ¿Cómo crees que es tu desempeño en el salón de clase? 
Student 3:  no tan excelente, porque hay veces me preguntan y no sé contestar, no tengo la 
seguridad de contestar, pienso que lo que voy a decir está mal, entonces no contesto, me da pena. 
Teacher: ¿y en cuanto la actitud? 
Student 3:  bien 
Teacher: ¿Que elementos crees que pueden afectar tu desempeño? 
Student 3:  La pena, que cuando yo haga algo alguien se ría, pensar en eso. 
Teacher: ¿Qué elementos de la vida, externos pueden afectar el desempeño de los estudiantes? 
Teacher: algunos compañeros, algunos amigos que dañen a los demás, y ellos no puedan seguir 
con lo que un día dijeron que querían lograr. 
Teacher: ¿Sientes que tu nivel de inglés está en desventaja en comparación con otros estudiantes 
del salón? 
Student 3:  tal vez, mucho 
Teacher: ¿piensas en alguna razón para eso? 




Student 3:  pues porque hay unos que son más avanzados que uno, ósea ya unos saben más que 
uno 
Teacher: ¿Piensas que nuestro salón de clases es unido? 
Student 3:  no, porque algunos se hacen en una esquina, otros en otro, se hacen en grupos que no 
se unen con los de la clase, ósea cada quien por su lado. 
Teacher: ¿Tú puedes identificar los grupos fácilmente? 
Student 3:  si, porque algunos se creen más que los otros, en el otro ahí no ponen solo cuidado, 
en el otro es solo risa. 
Teacher: ¿Tú eres parte de algún grupo? 
Student 3:  Si 
Teacher: ¿De cuál? 
Student 3:  Del que no nos aguantamos lo que la demás gente hace, no nos gusta lo que la demás 
gente piensa al respecto de lo que uno va a responder. 
Teacher: ¿Crees que la separación en grupos afecta el desarrollo de la clase? 
Student 3:  si, porque hay unos que saben más y otros no, deberían como unirse y los que saben 
más ayudar a los que no saben casi. 
Teacher: ¿Por qué prefieres la compañía de tu grupo a la de otros grupos del salón? 
Student 3: porque son como que a uno lo entienden, ósea son casi lo mismo que uno, si hay una 
que sabe, nos ayudamos y todo, ósea las clases, las risas, ósea, sentirnos bien. 





Teacher: ¿Te gusta estudiar inglés? 
Student 4: Si, si me gusta, porque ahora el mundo como que ha avanzado demasiado entonces es 
importante tener varias opciones de la vida no, o sea uno no solamente destacarse en algo sino es 
algo para aprender más, nunca está de más algo que uno sepa. 
Teacher: ¿Por qué estás estudiando inglés? 
Student 4: Porque es otra opción de cuando a uno no se le da la oportunidad de hacer algo que 
uno tiene una idea, por ejemplo mi proyecto de vida no va encaminado como al exterior y uno no 
queda como si no se da esa opción entonces no hago nada, sino tener más opciones, más 
alternativas para hacer. 
Teacher: ¿Es útil saber inglés en Colombia? 
Student 4: Pues en parte en Colombia como tal no es tan útil pero ahora se están presentando 
muchas cosas como que en los negocios se están haciendo acá, nosotros estamos haciendo 
negocios con otros países, entonces es importante como para relacionarse con las otras personas 
que tal vez puedan llegar.    
Teacher:¿Cuál es la rutina de un joven colombiano en un día normal? 
Student 4: Levantarse, bañarse a veces, desayunar, siendo un joven ir al colegio, llegar a la casa, 
almorzar, salir con sus amigos, entrar a internet, comer y dormir, casi nunca hacen tareas. 
Teacher: ¿esa es tu rutina? 
Student 4: No, es la de un joven colombiano 




Teacher: ¿Cuáles son los valores más importantes en tu casa? 
Student 4: El respeto y la honestidad, siempre es importante tener confianza entre los miembros 
de la familia. 
Teacher: ¿Crees que esos valores son evidentes en nuestra clase? 
Student 4: Si, en el salón creo que hay mucha tolerancia, porque todos son conscientes de que 
nadie es perfecto y que si alguien tiene una dificultad he visto que unos tratan de ayudarle, en 
torno al respeto, en cuanto a la honestidad no sea presentado ese problema que sea muy 
necesario.  
Teacher: ¿Tú te riges por esos valores? 
Student 4: Si 
Teacher: ¿Cómo consideras que es tu desempeño en la clase de inglés? 
Student 4: Considero que es muy bueno porque todo va en uno como uno se esfuerce, como vea 
las cosas, con actitud positiva. 
Teacher: ¿Que elementos de la vida crees que pueden afectar tu desempeño o el desempeño de 
tus compañeros? 
Student 4: problemas, hay personas que no lo apoyan a uno y dicen usted está en Colombia 
entonces para que le sirve estudiar inglés, que no lo apoyen a uno porque se le baja la moral y la 
iniciativa de hacer algo.  
Teacher: ¿Piensas que nuestro salón de clases es unido? 




Student 4: No mucho, todos somos compañeros y sabemos que estamos en el mismo salón que 
somos compañeros que estamos viendo lo mismo,  pero unido así que uno pueda ir donde otro y 
decirle ¡hola como estás¡ así, no mucho   
Teacher:¿Identificas grupos dentro del salón? 
Student 4: Si, todo el salón está dividido entre grupos 
Teacher: ¿Que puede causar que el salón se separe así? 
Student 4: Que hay personas que tienen diferentes gustos, cosas en común entonces entre ellos 
se acomodan.  
Teacher: ¿tú eres parte de algún grupo? 
Student 4: Si, de mis compañeros precisamente por eso porque tenemos los mismos gustos, nos 
reímos de las mismas cosas pensamos igual, casi. 
Teacher: ¿Crees que la separación afecta el desarrollo de la clase? 
Student 4: Si lo afecta porque es diferente por ejemplo cuando hay un grupo porque entre ellos 
solamente comparten sus ideas pero si no hay grupos se pueden compartir ideas y cada quien 
puede dar su punto de vista, es más abierto, en cambio entre grupos no. 
Teacher: ¡crees que ha habido choques entre grupos, algo que afecte la interacción? 
Student 4: No, no he visto 
Student 5 
Teacher: ¿Te gusta estudiar inglés? 




Student 5: Si  
Teacher: ¿Por qué? 
Student 5: Para tener más oportunidades y poder viajar conocer otros países y tener si, más 
oportunidades 
Teacher: ¿Por qué estas estudiando inglés?  
Student 5: Porque, como te digo, hay más oportunidades y es muy útil para viajar y comunicarse 
con otras personas que no hablan español, es como un lenguaje universal 
Teacher:¿para qué es útil hablar inglés en Colombia? 
Student 5: Para conseguir buenos trabajos y poder ganar más dinero, de pronto haciendo 
negocios con gente de otros países. 
Teacher: ¿Cuál es la rutina de un joven normal en Colombia? 
Student 5: De un joven, salir a estudiar, verse con los amigos, ir a la casa algunos entrar a 
internet, otros ver televisión otros salir con los amigos y dormir. 
Teacher: ¿Esa es tu rutina, lo que tú haces? 
Student 5: si, a veces  
Teacher:¿Cuáles son los valores más importantes en tu casa? 
Student 5: El respeto, la honradez la honestidad 
Teacher:¿Crees que esos valores son evidentes en el salón de clase? 




Student 5: No siempre, o mejor dicho no por todos, hay unos que no otros que si 
Teacher: ¿tu si te riges por esos valores en el salón de clases? 
Student 5: si yo soy de las que si 
Teacher:¿Cómo crees que es tu desempeño en el salón de clase? 
Student 5:medio bueno, podría ser mejor pero a veces no pongo cuidado y así. 
Teacher: ¿y en cuanto la actitud? 
Student 5: de actitud bien, porque no peleo con nadie y me la llevo bien con artos 
Teacher: ¿Qué elementos crees que pueden afectar tu desempeño? 
Student 5: El mío, de pronto que me distraigan en clase o se rían así como a veces se ríen re duro 
o que hablen o se pongan a pelear por bobadas. 
Teacher: ¿Qué elementos de la vida, externos pueden afectar el desempeño de los estudiantes? 
Student 5: De pronto los amigos o que se distraigan mucho y no estudien como saliendo a la 
calle o en internet, muchos solo piensan en internet y en perder el tiempo y no estudian. 
Teacher: ¿Sientes que tu nivel de inglés está en desventaja en comparación con otros estudiantes 
del salón? 
Student 5: Si hay gente que sabe más  
Teacher: ¿Piensas que nuestro salón de clases es unido? 




Student 5: No es unido, a la gente le gusta pasársela en sus grupitos y no se meten con otras 
personas. 
Teacher: ¿Tú puedes identificar esos grupos fácilmente? 
Student 5: Si claro cuando uno entra se ve como se separan y si no en la la clase se da cuenta por 
lo que hacen y dicen, y como pelean. 
Teacher:¿Tú eres parte de algún grupo? 
Student 5: Si yo soy de un grupo 
Teacher:¿De cuál? 
Student 5: De los de la esquinita de ahí 
Teacher: y ¿por qué eres de ese grupo? 
Student 5: Porque ellos me caen bien, hacemos casi lo mismo y nos entendemos bien 
Teacher:¿Cómo se formó ese grupo? 
Student 5: No sé, solo nos empezamos a hablar y nos caímos bien como te digo nos gusta casi lo 
mismo y en artas cosas somos parecidos.  
Teacher: ¿Crees que la separación en grupos afecta el desarrollo de la clase? 
Student 5: sí, claro porque hay unos que no se caen bien y otros que son muy callados, como que 
se apartan y no aprenden bien, por los que saben no hay problema, pero los callados casi no saben 
y otros que no saben son muy fastidiosos y siempre son llevando la contraria. 
Teacher: ¿Por qué prefieres la compañía de tu grupo a la de otros grupos del salón? 




Student 5: porque me caen mejor que los otros, o sea no todos me caen mal pero hay unos que 
son muy mandones y otros muy aburridos y así. 
Teacher: ¿Si tu grupo no estuviera te podrías llevar bien con otro grupo? 
Student 5: mmm yo creo que de pronto con el de… (subgrupo 1)  
Teacher: ¿Por qué? 
Student 5: No sé, ellos me caen bien además no son tan aburridos o peleones como los otros, yo 
creo que me hubiera hecho con ellos, o sola. 
3. Appendix C 
3.1 Graphics Questionnaire N. 1 
1. ¿Cree usted que el aprendizaje del inglés facilita la comunicación  y la interrelación con 
















2. ¿Hablar en inglés le da un mayor nivel educativo? 
 







































5. ¿Cree usted que alguien no está totalmente educado sino habla inglés? 
 
 





































































































































14. ¿Hablar inglés le otorga un nivel superior respecto a las demás personas? 
 
 
3.2 Graphics Questionnaire N.2  
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Group 3      Group 4 




























2. ¿Cuántas horas al día usas el internet? 
a. Una hora o menos 
b. Dos horas 
c. Tres horas 
d. Cuatro horas o más 
Regularmente de ______ a _______ 
Group 1      Group 2 
       
Group 3      Group 4 
      
 
3. Enumera las siguientes páginas de internet de acuerdo a la importancia que estas tengan 
para ti, siendo (1) la más importante y (5) la menos importante: 
a. Facebook  
b. Twitter 
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Group 1      Group 2 





4. ¿Con que frecuencia visitas estos sitios? 
a. Una vez a la semana 
b. Tres veces a la semana 
c. Cinco veces a la semana 






















1 Facebook, YouTube, Tweeter, E-
mails
Facebook, Tweeter, YouTube, E-
mails
Other pages, (pages of games and





YouTube, Facebook, Tweeter, E-
mails
Facebook, YouTube, Tweeter, E-
mails
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Group 3      Group 4 
    
6. ¿Es necesario acceder a internet para estar actualizado? 
a. Si 
b. No 
Group 1     Group 2 
     
Group 3     Group 4 




























7. Cuando tienes tiempo libre, prefieres? 
a. Salir con tus amigos 
b. Hablar con tu familia 
c. Ver televisión 
d. Navegar en internet 
e. Otra _____________ 
Group 1      Group 2 
     
Group 3      Group 4 
     
 




























Group 1      Group 2 
   
Group 3      Group 4 
   
 
9. ¿Qué tipo de programas televisivos te gusta ver? 




e. Ninguno de los anteriores 
Group 1      Group 2 



























Group 3      Group 4 
    
 
10. ¿Cuántas horas al día ves televisión? 
a. Una hora o menos 
b. Dos horas 
c. Tres horas 
d. Cuatro horas o más 
Regularmente de ______ a _______   
Group 1      Group 2 
























Group 3      Group 4 
   
11. El contacto con tus amigos mayormente se da: 
a. Por internet 
b. En persona 
c. Por medio de ambos 
 
 
Group 1      Group 2 
   
Group 3      Group 4 































12. ¿Los temas de conversación con tus amigos generalmente están relacionados con el 
internet o la televisión? 
a. Si 
b. No 
Group 1      Group 2 
     
Group 3      Group 4 
     
 
13. ¿Qué opinan tus padres acerca de la cantidad de tiempo que pasas en internet o viendo 
televisión? 
a. Están de acuerdo 
b. Están en desacuerdo 
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